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It is the responsibility of each student in the education department at Rocky Mountain College to read,
understand, and abide by the guidelines and requirements of this handbook.
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Rocky Mountain College Mission Statement

Rocky Mountain College educates future leaders through liberal arts and professional programs that
cultivate critical thinking, creative expression, ethical decision-making, informed citizenship, and
professional excellence.

Rocky Mountain College Core Themes

Academic Excellence

Rocky Mountain College creates a culture of learning by providing distinctive academic programs designed
and executed by outstanding faculty. The College is committed to the liberal arts and sciences as the basis
for all academic development and as the foundation of the student experience. This commitment directs
the College's general education requirements and the expectations of students engaged in the various
disciplines. Graduates possess knowledge and abilities that promote professional excellence and lifelong
learning through the combination of programs in the traditional liberal arts and sciences with
professions-oriented disciplines.

Transformational Learning

Rocky Mountain College embraces its role as a transformational agent in the lives of students and elevates
them educationally, economically, socially, and culturally. The College promotes the development of the
whole person to maximize students' human and leadership potential. The College, more than the sum of
its curricula and programming, affords students opportunities to engage in a wide range of curricular,
co-curricular, and extra-curricular opportunities, enhancing the student experience.

Shared Responsibility and Stewardship

Rocky Mountain College strives to be the embodiment of its mission. By serving as a capable steward of
resources and by employing a participative and effective governance model, the College demonstrates
application of the concepts expressed in its mission. Specifically, the College strives to engage in informed
and ethical decision-making through the application of best practices as a means to promote
organizational development and excellence. In short, the College endeavors to manifest the ideals of
critical thinking, ethical decision-making, informed citizenship (from an organizational perspective), and
professional (organizational) excellence. In doing so, the College models abilities, dispositions, and
behaviors expected of students.
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Professional Educators of Montana Code of Ethics

Professional educators recognize and accept their responsibility to create learning environments to help
all students reach their full potential.  They understand the trust and confidence placed in them by
students, families, colleagues, and the community.  To achieve their professional purpose, educators strive
to maintain the highest ethical standards. The Professional Educators of Montana Code of Ethics sets out
these fundamental principles which guide their behavior.

Principle I.  Commitment to Students and Families.  The ethical educator:

A. Makes the well-being of students the foundation of all decisions and actions.
B. Promotes a spirit of inquiry, creativity, and high expectations.
C. Assures just and equitable treatment of every student.
D. Protects students when their learning or well-being is threatened by the unsafe, incompetent,

unethical or illegal practice of any person.
E. Keeps information confidential that has been obtained in the course of professional service, unless

disclosure serves a compelling purpose in the best interest of students, or is required by law.
F. Respects the roles, responsibilities and rights, of students, parents and guardians.
G. Maintains appropriate educator-student relationship boundaries in all respects, including speech,

print, and digital communications.

Principle II.  Commitment to the Profession.  The ethical educator:

A. Fulfills professional obligations with diligence and integrity.
B. Demonstrates continued professional growth, collaboration and accountability.
C. Respects the roles, responsibilities, and rights of colleagues,  support personnel, and supervisors.
D. Contributes to the development of the profession’s body of knowledge.
E. Manages information, including data, with honesty.
F. Teaches without distortion, bias, or prejudice.
G. Represents professional qualifications accurately.

Principle III.  Commitment to the Community.  The ethical educator:

A. Models the principles of citizenship in a democratic society.
B. Understands and respects diversity.
C. Protects the civil and human rights of students and colleagues.
D. Assumes responsibility for personal actions.
E. Demonstrates good stewardship of public resources.
F. Exemplifies a positive, active role in school-community relations.
G. Adheres to the terms of contracts, district policies and procedures,  and relevant statutes and

regulations.

Adopted by the Certification Standards and Practices Advisory Council July 13, 2016
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Education Department Vision, Mission, and Conceptual Framework

Our Vision
We believe that true excellence in education requires a commitment to equity and social justice. Thus, we
strive to prepare creative, culturally competent, critically reflective graduates who possess deep
knowledge in their fields of study and work collaboratively to achieve high quality education for all.

Our Mission
Grounded in the rich traditions of the liberal arts and social sciences, Rocky Mountain College’s education
department seeks to develop future teachers who are not only well-educated in their disciplines, but who
are also culturally responsive, caring, and knowledgeable in their interactions with students and their
families. The department consistently reaches out to a variety of local community partners in order to be
of assistance in addressing educational issues of concern and importance. In these ways, knowledge,
competence, and service come together in our students to nurture a lifelong commitment to the
democratic quest for excellence and equity in our schools and society.

It is not the goal of the Rocky Mountain College teacher preparation program to produce "finished"
teachers; rather, its purpose is to empower preservice teachers to transmit and make understandable the
immense knowledge base now in existence, to be lifelong learners, and to inspire and develop these
capacities in their future students. Thus, when a student pursues teacher certification in the teacher
education program at Rocky Mountain College, he or she will study with an exceptional group of faculty,
instructors, and mentor teachers, all dedicated to the improvement of education and professional growth.
Preservice teachers will progress with a cohort of peers in a spirit of dialogue, debate, and cooperation
and will connect challenging educational coursework with guided experiences in schools. They will have
the ability to make rational choices using practical, pedagogical, and ethical criteria and will grow into
reflective teachers whose actions are based on their knowledge of students, content, and past
experiences. Rocky Mountain College’s education department produces educators who reflect on and
continually refine their practice as they negotiate the ever-increasing challenges of the teaching
profession.

Our teacher candidates have been instilled with a deep content knowledge in each of their content areas
of expertise, enabling them to plan and implement instruction, to monitor and assess student learning,
and to adjust their classroom practice to increase teaching effectiveness. To that end, our overall program
has been aligned to ensure that candidates recommended for licensure have met the expectations of the
INTASC standards, Montana’s Board of Education (PEPPS) and aligning to the CAEP standards, noting in all
course syllabi where and how these standards are addressed. The philosophy and mission of Rocky
Mountain College’s education department rests upon the following Interstate Teacher Assessment and
Support Consortium (InTASC) teaching standards.
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Standard 1:
Learner Development

The teacher understands how learners grow and develop, recognizing that
patterns of learning and development vary individually within and across
the cognitive, linguistic, social, emotional, and physical areas, and designs
and implements developmentally appropriate and challenging learning
experiences.

Standard 2:
Learning Differences

The teacher uses understanding of individual differences and diverse
cultures and communities to ensure inclusive learning environments that
enable each learner to meet high standards.

Standard 3:
Learning Environments

The teacher works with others to create environments that support
individual and collaborative learning, and that encourage positive social
interaction, active engagement in learning, and self motivation.

Standard 4:
Content Knowledge

The teacher understands the central concepts, tools of inquiry, and
structures of the discipline(s) he or she teaches and creates learning
experiences that make these aspects of the discipline accessible and
meaningful for learners to assure mastery of the content.

Standard 5:
Application of Content

The teacher understands how to connect concepts and use differing
perspectives to engage learners in critical thinking, creativity, and
collaborative problem solving related to authentic local and global issues.

Standard 6:
Assessment

The teacher understands and uses multiple methods of assessment to
engage learners in their own growth, to monitor learner progress, and to
guide the teacher’s and learner’s decision making.

Standard 7:
Planning for Instruction

The teacher plans instruction that supports every student in meeting
rigorous learning goals by drawing upon knowledge of content areas,
curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of
learners and the community context.

Standard 8:
Instructional Strategies

The teacher understands and uses a variety of instructional strategies to
encourage learners to develop deep understanding of content areas and
their connections, and to build skills to apply knowledge in meaningful
ways.

Standard 9:
Professional Learning
and Ethical Practice

The teacher engages in ongoing professional learning and uses evidence to
continually evaluate his/her practice, particularly the effects of his/her
choices and actions on others (learners, families, other professionals, and
the community), and adapts practice to meet the needs of each learner.

Standard 10:
Leadership and
Collaboration

The teacher seeks appropriate leadership roles and opportunities to take
responsibility for student learning, to collaborate with learners, families,
colleagues, other school professionals, and community members to ensure
learner growth, and to advance the profession.

.
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Performance Excellence
Rocky Mountain College teacher candidates demonstrate their readiness to assume responsibility for
classroom teaching by using appropriate teaching practices including effective communication and
classroom management skills, developmentally appropriate instructional practices, curriculum planning and
implementation, and assessment. Via a sophomore practicum, a junior field experience, a senior-level
40-hour partnership with a cooperating local classroom teacher for secondary preservice teachers, multiple
opportunities to observe in elementary classrooms specific to their methods courses, and a 14-week
practice teaching semester, our preservice teachers come to understand the importance of contextual and
experiential learning to their own success and the success of their future students, as well as the connection
between academic learning and the skills required in the workforce. They also comprehend how students
differ in their approaches to learning and are able to create instructional opportunities adapted to a widely
diverse population of learners, capitalizing on students' varied exceptionalities in ways that contribute to the
development of each student's fullest potential.

Technology
Our preservice teachers are able to incorporate instructional technologies throughout their education
curriculum. They possess not only individual digital literacy, but also the ability to use current
communications technologies for the purpose of connecting with families and communities in carrying out
their responsibilities as future educators. Technology enhances the ability of the teacher candidate to
capitalize on individual and group motivation and behavior in order to create a learning environment that
encourages positive social interaction, active engagement in learning, and self-motivation, as well as to
foster skill in effective verbal, nonverbal, and media communication techniques, thus engendering active
inquiry, collaboration, and supportive interaction in their classrooms.

Diversity
Hector Ortiz describes diversity like this: "Diversity is a fundamental asset in any community. The
understanding of diversity is about much more than just tolerance and avoiding judgment or stereotyping.
Diversity and inclusion in a world populated with differences is not just a common-sense decision; it is the
foundation of our country and the essence of our development as a great nation. Freedom, equity and
respect of human dignity are values that make this nation so remarkable."

Schools in the United States are highly diverse. They include students of different colors, cultural
backgrounds, socioeconomic statuses, and languages, so teaching instruction should be responsive to all
students and engender a network of relationships based on trust, mutual respect, and valuing of diversity.
Rocky Mountain College teacher candidates are committed to the assumption that as future educators, they
must seek to eliminate disparities in educational opportunities among all students, especially those students
who have been poorly served in the past by our current system. Our education candidates learn to
incorporate and develop a disposition to enact multicultural and diverse perspectives and practices into
their own future teaching and learning. They are able to organize classroom instruction to meet the needs
of a variety of learners, including ethnically diverse and exceptional students.

To this end, Rocky Mountain College teacher candidates  are placed for their field experiences in community
and school sites made up of diverse populations; are provided instruction in varied approaches to teaching
and learning; and are provided instruction in legal issues and classroom strategies designed to serve the
special needs of students in the regular classroom.
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Our preservice teachers believe everyone deserves the opportunity to learn and can learn; they possess the
knowledge, skills, and dispositions to serve as professionals who understand and can meet the needs of a
diverse society.

Content Knowledge
Rocky Mountain College's academic disciplines provide students with a focal point around which they can
synthesize knowledge they have acquired in our education program to effectively plan their instruction
based on a solid knowledge of their particular content areas’ subject matter, Montana’s curriculum
standards, and relevant national trends. Our education department is dedicated to assuring that our teacher
candidates are knowledgeable in their chosen fields and can impart this knowledge to help all of their
students learn. This knowledge is not limited to known and existing information but includes the ability to
generate and understand innovations in the field and the possession of the skills and dispositions necessary
to remain current.  Such knowledge is necessary to make appropriate pedagogical decisions based upon an
understanding of diverse groups, of the technological applications necessary to support learning, of the
emotional intelligence needed to establish rapport and communicate effectively, and of the qualities and
dispositions of a professional educator.

Professionalism
Our teacher candidates demonstrate the self-reflective attitude necessary to foster increasingly productive
relationships with colleagues, families, and agencies in the larger community; an ability to self-reflect and
continually evaluate the effects of their choices and actions on students, families, other constituencies, and
various professionals in the learning community; and a desire to seek out every available opportunity to
grow professionally.  Development of these traits ensures that our preservice teachers are able to integrate
their understanding of human development and learning, curriculum development, classroom management,
and content-appropriate teaching strategies to provide effective instruction and assessment for all learners.
Rocky Mountain College teacher candidates are able to contextualize classroom practice based upon the
knowledge of how individuals learn in a particular content area and how that learning can best be facilitated
and evaluated using formal and informal assessment strategies, thereby ensuring the continuous
intellectual, social, and physical development of their students. Our teacher candidates can demonstrate
their professional knowledge by anticipating and recognizing common misconceptions, typical
misunderstandings, and developmentally appropriate responses to instruction and assessment in their
particular content area. Candidates can also develop content aligned to the state standards in the context of
students' backgrounds, experiences, motivations, learning styles, abilities, and interests.

Of particular importance for young Montana teachers is the education of their American Indian students:

Identity is an issue with which human beings struggle throughout their lifetime. Questions of
“Who am I?” and “How do I fit in?” are universal questions of the human condition. Schools
have historically been a place for students to explore their identity. However, when the culture
of students' homes and communities are not evident in school, finding a way to belong within
that system is more difficult and can lead to frustration. Educators need to ensure that each
student has an opportunity to feel included in the classroom either through materials or
pedagogical practices …Amidst all of these issues, educators must remember that Indian
students come to school with a variety of backgrounds. They have differences of skin color,
dress, and behavior; and there may be deeper and subtler differences of values and of ways of
being and learning.

From Montana's Office of Public Instruction “Essential Understandings”
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Program Learning Outcomes

Students who graduate with a major in education will be able to:

● understand how learners grow and develop, recognizing that patterns of learning and
development vary individually within and across the cognitive, linguistic, social, emotional, and
physical areas, and designs and implements developmentally appropriate and challenging
learning experiences

● use understanding of individual differences and diverse cultures and communities to ensure
inclusive learning environments that enable each learner to meet high standards

● work with others to create environments that support individual and collaborative learning, and
that encourage positive social interaction, active engagement in learning, and self motivation

● understand the central concepts, tools of inquiry, and structures of the discipline(s) he or she
teaches and creates learning experiences that make these aspects of the discipline accessible and
meaningful for learners to assure mastery of the content

● understand how to connect concepts and use differing perspectives to engage learners in critical
thinking, creativity, and collaborative problem solving related to authentic local and global issues

● understand and use multiple methods of assessment to engage learners in their own growth, to
monitor learner progress, and to guide the teacher’s and learner’s decision making

● plan instruction that supports every student in meeting rigorous learning goals by drawing upon
knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as
knowledge of learners and the community context

● understand and use a variety of instructional strategies to encourage learners to develop deep
understanding of content areas and their connections, and to build skills to apply knowledge in
meaningful ways

● engage in ongoing professional learning and use evidence to continually evaluate his/her
practice, particularly the effects of his/her choices and actions on others (learners, families, other
professionals, and the community), and adapt practice to meet the needs of each learner

● seek appropriate leadership roles and opportunities to take responsibility for student learning, to
collaborate with learners, families, colleagues, other school professionals, and community
members to ensure learner growth, and to advance the profession

InTASC Standards developed by CCSSO’s Interstate Teacher Assessment and Support Consortium (InTASC)
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CAEP Standards

The Council for the Accreditation of Educator Preparation (CAEP) is the sole specialized accreditor for educator
preparation.  CAEP stands on a strong foundation and rich history of accreditation in teacher and educator
preparation.  The accreditation standards were approved August 29, 2013.  In 2022 the standards were updated.

Standard 1: Content and Pedagogical Knowledge
The provider ensures that candidates develop an understanding of the critical concepts and principles of their
discipline and facilitates candidates’ reflection of their personal biases to increase their understanding and practice of
equity, diversity, and inclusion. The provider is intentional in the development of their curriculum and clinical
experiences for candidates to demonstrate their ability to effectively work with diverse P-12 students and their
families.

Standard 2: Clinical Partnerships and Practice
The provider ensures effective partnerships and high-quality clinical practice are central to candidate preparation.
These experiences should be designed to develop candidate’s knowledge, skills, and professional dispositions to
demonstrate positive impact on diverse students’ learning and development. High quality clinical practice offers
candidates experiences in different settings and modalities, as well as with diverse P-12 students, schools, families,
and communities. Partners share responsibility to identify and address real problems of practice candidates
experience in their engagement with P-12 students.

Standard 3: Candidate Recruitment, Progression, and Support
The provider demonstrates the quality of candidates is a continuous and purposeful focus from recruitment through
completion. The provider demonstrates that development of candidate quality is the goal of educator preparation
and that the EPP provides support services (such as advising, remediation, and mentoring) in all phases of the
program so candidates will be successful.

Standard 4: Program Impact
The provider demonstrates the effectiveness of its completers’ instruction on P-12 student learning and development,
and completer and employer satisfaction with the relevance and effectiveness of preparation.

Standard 5: Quality Assurance System and Continuous Improvement
The provider maintains a quality assurance system that consists of valid data from multiple measures and supports
continuous improvement that is sustained and evidence-based. The system is developed and maintained with input
from internal and external stakeholders. The provider uses the results of inquiry and data collection to establish
priorities, enhance program elements, and highlight innovations.

Standard 6:  Fiscal and Administrative Capacity
The EPP has the fiscal and administrative capacity, faculty, infrastructure (facilities, equipment, and supplies) and
other resources as appropriate to the scale of its operations and as necessary for the preparation of candidates to
meet professional, state, and institutional standards. For EPPs whose institution is accredited by an accreditor
recognized by the U.S. Secretary of Education (e.g., SACSCOC, HLC), such accreditation will be considered sufficient
evidence of compliance with Standard 6. If an EPP’s institution is not accredited by an accreditor recognized by the
U.S. Secretary of Education, the EPP must address each component of ST 6 in narrative supported by evidence.

Standard 7: Record of Compliance with Title IV of the Higher Education Act
**Only For EPPs seeking access to Title IV funds**Freestanding EPPs relying on CAEP accreditation to access
Title IV of the Higher Education Act must demonstrate 100% compliance with their responsibilities under Title IV of
the Act, including but not limited to, on the basis of student loan default rate data provided by the Secretary, financial
and compliance audits, and program reviews conducted by the U.S. Department of Education. Freestanding EPPs will
need to provide narrative and evidence for all components of ST 7.
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Admission Requirements  to Teacher Education Program

When should I apply?

Students are ready to apply to the teacher education program when they have completed (or are
currently enrolled in) ENG 119; PSY 205 OR PSY 206; EDC 202; and EDC 291E/S.

Application for Admission into the Teacher Education Program

Students will be asked to sign up for the supervised writing examination during EDC 202 or 291 E/S.  At
that time you will be sent a link with a one page application to complete.  You will be asked what grades
you received on the required courses listed above.  You will also have to state your GPA.  This application
must be completed before you interview.

Admission Process
Students majoring in elementary, secondary, or K-12 education at Rocky Mountain College must be
admitted to the teacher education program. To be admitted to the teacher education program, students
must do the following:

1. Successfully complete ENG 119 or an equivalent writing course, EDC 202, and PSY 205 or PSY 206
depending on their major, earning at least a grade of “C” in each;

2. Successfully complete the first required field practicum (EDC 291E or EDC 291S);
3. Receive a passing score on the education department's supervised writing examination, which

must be completed before the interview;
4. Conduct a satisfactory interview and five minute demonstration with representatives of the

teacher education committee; and
5. Have an overall minimum GPA of 3.00 with a minimum GPA of 3.00 in the education field and in

the major courses.

The Supervised Writing Exam
This hour-long supervised writing exam is one of several criteria required for admission to the
teacher education program at Rocky Mountain College. It must be completed before your
interview. The expectation is that you produce a well-organized, cohesive piece of writing
demonstrating your proficiency. If you do not demonstrate proficiency, you may be provided
opportunities for remediation before being allowed another chance to take the exam.

DIRECTIONS
● Your exam will be word-processed and double-spaced in a Google Doc that will be shared

with undergrad.education@rocky.edu upon completion.
● You will be given one hour.
● You may ask for clarification of the prompt you will be provided as you arrive for your

exam before you begin to write, but no feedback will be provided as you are writing.
● A good plan might be to read the prompt you will be provided as you arrive for your

exam, make an outline, type a draft, and if there is time remaining, rewrite for error
correction.

● Type your name and prompt at the top of your paper.
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EVALUATION
● Introduce a topic.
● Develop the topic thoroughly by selecting the most significant and relevant facts, extended

definitions, concrete details, quotations, or other information and examples appropriate to the
audience's knowledge of the topic.

● Use appropriate and varied transitions and syntax to link the major sections of the text.
● Create cohesion among complex ideas and concepts.
● Use precise language such as metaphor, simile, and analogy to manage the complexity of the

topic.
● Establish and maintain a formal style and objective tone.
● Provide a concluding statement or section that flows from and supports the information

presented.

Introduction (prompt/topic is understood)
Development of prompt/topic (relevant facts, concrete details,
and appropriate examples)
Style (cohesive paragraphs, appropriate and varied transitions,
objective tone)
Conclusion (summary that supports the information presented)

Preparing for your Interview for Admission into the Education Department
The teacher education committee interview is intended to allow members of the education faculty to
learn about you as a person and as a potential teacher.  The interview also gives you the opportunity to
meet the committee and to gain some valuable interviewing experience in an educational setting.  Please
review the following tips prior to the interview.

The interview includes the following:
● introductions
● five minute demonstration
● ten question interview

Be sure to complete the Teacher Education Admission Form prior to your interview, have it signed by your
advisor, and bring to your interview.  If you have questions concerning the process, see your advisor. It is
important to:

● be on time or early for your interview
● dress professionally
● make eye contact with every member of the committee during your interview
● speak clearly and use correct grammar
● answer the questions to the best of your ability; be clear and concise
● relax and enjoy the conversation

Instructional Demonstration:

You will prepare and present a five minute instructional demonstration. Your demonstration will be rated
acceptable or unacceptable based on the following criteria:
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Introduction (teaser, statement, preview)
Delivery (vocal variety, emotion, rate of speaking, pauses)
Style (nonverbal behavior, filler words, eye contact, nervous
habits)
Demonstration (clear demonstration steps, sequential design)
Conclusion (summary, reference to introduction)

Required Grade Point Average Information

1. Students who fail to maintain a minimum 3.0 GPA should consult with their advisor to discuss a
non-licensure education major, a conditional contract, or the option of an alternate major.

2. Non-licensure education majors will take all required education courses except for EDC 452/453/454
(student teaching) and EDC 490 (student teaching seminar), plus an internship, the credits to be
determined by education faculty.  Non-licensure education majors will receive a bachelor’s degree but
will not be eligible to be licensed to teach in an accredited public school in MT.  

3. If, after failing to maintain a minimum 3.0 GPA, a student subsequently achieves an overall GPA of 3.0
or higher prior to the student teaching semester, that student may register for EDC 453/453/454 and
EDC 490 and thereby may become eligible for a public school teaching license in MT.

Fingerprints/Background Check
Students must submit a federal background check, including a full set of fingerprints, to the Department
of Justice, every year.  See your advisor for assistance.

Program Expectations Once Admitted
Once admitted to the program, students must successfully complete the coursework for their major,

major/minor, and/or education areas as specified in the current catalog.  The following standards must

also be met and maintained:

● overall GPA of 3.0
● grade of C or better in all required education courses
● demonstrate a responsible attitude toward professional growth during all College work
● meet the expectations outlined in the Dispositions Rubric
● follow suggested four year plans for your program

The teacher education committee tracks student progress and may place on probation or suspend
students from the program who fail to maintain its standards.  Students will be provided with reasons for
the probation or suspension, and appeals may be made to the teacher education committee and/or the
academic vice president.
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Rocky Mountain College Teacher Education Professional  Dispositions

Standard
0

Unacceptable Performance
1

Needs Improvement
2

Acceptable Performance

Attendance
(Freshman-Senior)

InTASC 9 Misses scheduled days
without providing

notification

Misses (2-3) scheduled days, but
provides advanced notice

Attends according to
assigned schedule and misses

0-1 scheduled days

Timeliness
(Freshman-Senior)

InTASC 9 Frequently late; does not
respond to emails

On time in most situations, and
provides notification if late;

responds to emails but not in a
timely fashion

Always on time or
appropriately early; responds

to emails

Contributes to College
Classroom Environment in a
Safe/Positive Way
(Freshman-Senior)

InTASC 3 Rarely contributes to class or
otherwise negatively affects

the classroom

Occasionally contributes to class
environment positively

Consistently contributes to
class environment positively

Collaborates with
Peers/Mentors in
Coursework
(Freshman-Senior)

InTASC 3 Rarely collaborates with
peers and mentors

Occasionally collaborates with
peers and mentors

Seeks out opportunities to
collaborate

Effective Communicator
(speaking, listening, and
writing)
(Freshman-Senior)

InTASC 8 Rarely demonstrates
effective communication

skills

Demonstrates effective
communication skills in most

areas

Demonstrates effective
communication skills in all

areas

Academic Integrity
(demonstrates professional
ethics)
(Freshman-Senior)

InTASC 9 Lacks academic integrity Generally demonstrates academic
integrity

Consistently demonstrates
academic integrity

Task Completion
(Freshman-Senior)

InTASC 10 Needs reminders to
complete tasks

Completes most tasks responsibly
and in a timely manner

Completes tasks responsibly
and in a timely manner

Response to Feedback
(Freshman-Senior)

InTASC 10 Responds inappropriately to
feedback

Responds to feedback
appropriately

Seeks feedback and responds
by reflecting upon and

integrating feedback into
future acts

Belief that All Students Can
Learn
(Junior-Senior)

InTASC 1 Fails to demonstrate the
belief that all students can

learn

Sometimes demonstrates the
belief that all students can learn

Demonstrates the belief that
all students can learn

Fairness in the Treatment of
Individuals
(Sophomore -Senior)

InTASC 9 Fails to use fair procedures in
dealing with individuals

Sometimes demonstrates fair and
equitable treatment of individuals

Consistently treats individuals
fairly and equitably

Reflection and Analysis of
Learning and Teaching
(Freshman-Senior)

InTASC 6 Fails to reflect on learning
and teaching practices

Reflects on learning and teaching
with prompting and support

Reflects on and analyzes
learning and teaching

Differentiating for Diverse
Learners
(Junior-Senior)

InTASC 2 Fails to plan for the diversity
of learners

Plans lessons to meet the needs
of the diversity of learners

Plans and implements
lessons to meet the needs of

the diversity of learners

Engages in Professional
Learning
(Sophomore-Senior)

InTASC 10 Fails to engage in
professional learning

Occasionally engages in
professional learning

Regularly engages in
professional learning
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Dispositions Letter

In the event that a teacher candidate's suitability
for the teaching profession comes into question, the following letter,

with various modifications, may be sent to that candidate.

_______________________________________________________________________________

(Course(s) if pertinent, and semester)

Dear ____________________,

Please find under cover a copy of the 13 Teacher Candidates' Dispositions which are also listed in your
copy of the education department handbook.  Individual items have been marked indicating concern(es)
in a particular category or categories.

The education faculty wish to inform you…(information pertinent to the individual case will follow. A
clear indication of an upcoming course of action on the part of the student and/or the faculty involved
will be described.)

We, the faculty of  Rocky Mountain College's education department, are dedicated to preparing the best
teachers we can.  We believe it is important to inform you periodically about potential areas of concern as
they arise.  At every stage of your education, faculty members are ready to offer assistance if you need it.
Do not hesitate to follow up on this letter by asking clarifying questions or requesting help.  All of your
instructors stand ready to support you in your quest to teach.

Cordially,

____________________________________________________
Name(s) of the member(s) of the teacher education committee
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Bachelor of Arts in Elementary Education
4 Year Plan

______________________________________________________________________________
The following courses are required in addition to your core curriculum requirements and 9 credits in other disciplines:

Course
Number

Course Title Semester(s)
Offered

Suggested
Year

Courses required prior to admission to teacher education program:

ENG 119 First-Year Writing Seminar Fall, Spring Freshman

PSY 205 Human Development I Fall Sophomore

EDC 202 Foundations of Education Fall, Spring Freshman

EDC 291E Field Practicum:  Elementary School Fall, Spring Sophomore

Additional major requirements that may be taken at any time:

MAT 103 Mathematics for Elementary School Teachers I Fall Freshman

MAT 104 Mathematics for Elementary School Teachers II Spring Freshman

HST 211 American History  I Fall Sophomore

Core professional education courses requiring admission to teacher education program:

EDC 210 Classroom Management Fall Sophomore

EDC 226 Educational Technology Fall Sophomore

EDC 260 Children’s Literature Spring Sophomore

EDC 302 Educational Psychology Spring Sophomore

EDC 327 Standards and Curriculum Spring Junior

EDC 330 Introduction to Teaching Exceptional Learners Fall Junior

EDC 338 Methods/Materials: Teaching Art  in the Elementary School Spring Sophomore

EDC 344 Methods/Materials: Teaching General Music in the Elementary School Fall Senior

EDC 346 Methods/Materials:  Teaching Health and PE in the Elementary School Fall Junior

EDC 349 Methods/Materials:  Teaching Mathematics in the Elementary School Spring Junior

EDC 350 Methods/Materials:  Teaching Reading and Language Arts in the
Elementary School

Fall Junior

EDC 355 Methods/Materials:  Teaching Social Studies in the Elementary School Fall Senior

EDC 356 Methods/Materials:  Teaching Science in the Elementary School Spring Junior

EDC 365 Native American Education:  History and Best Practices Fall Junior

EDC 370 Student Health and Safety Spring Sophomore

EDC 391E Field Practicum:  Elementary School Fall, Spring Junior

EDC 427 Assessment and Pedagogy Fall Senior

EDC 436 Writing Process for K-12 Students Fall Senior

EDC 453 Student Teaching in the Elementary School Fall, Spring Senior

EDC 490E Seminar:  Elementary Education Fall, Spring Senior

Note:  This 4 Year Plan is a tool to help in the advising process.  Please refer to the course catalog to
verify additional degree requirements.  Students should meet with their advisor regularly to keep on
track.
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Secondary and K-12 Education
4 Year Plan

______________________________________________________________________________
The following courses are required in addition to your core curriculum and content area requirements:

Course
Number

Course Title Semester(s)
Offered

Suggested
Year

Courses required prior to admission to teacher education program:

ENG 119 First-Year Writing Seminar Fall , Spring Freshman

PSY 206 Human Development II Spring Freshman

EDC 202 Foundations of Education Fall, Spring Freshman

EDC 291S Field Practicum:  Elementary School Fall, Spring Sophomore

Core professional education courses requiring admission to teacher education program:

EDC 210 Classroom Management Fall Sophomore

EDC 220 Teaching Content Courses in Secondary Education
(Music Majors take MUS 415)

Spring Sophomore

EDC 226 Educational Technology Fall Sophomore

EDC 302 Educational Psychology Spring Sophomore

EDC 327 Standards and Curriculum Spring Junior

EDC 330 Introduction to Teaching Exceptional Learners Fall Junior

EDC 353 Teaching Reading and Writing in the Content Areas Spring Junior

EDC 365 Native American Education: History and Best Practices Fall Junior

EDC 370 Student Health and Safety Spring Sophomore

EDC 391S Field Practicum: Secondary of K-12 School Fall, Spring Junior

EDC 427 Assessment and Pedagogy Fall Senior

EDC 436 Writing Process for K-12 Students Fall Senior

Complete one of the following:

EDC 452 Student Teaching in the Secondary School Fall, Spring Senior

EDC 454 Student Teaching Grade K-12 Fall, Spring Senior

EDC 490S Seminar: Secondary/K-12 Education Fall, Spring Senior

Note:  This 4 Year Plan is a tool to help in the advising process.  Please refer to the course catalog to
verify additional degree requirements.  Students should meet with their advisor regularly to keep on
track.

18



Updated May 2021

Minor in Reading
4 Year Plan

______________________________________________________________________________
The following courses are required in addition to your core curriculum and education requirements:

Course Number Course Title Semester(s)
Offered

Suggested
Year

EDC 260 Children’s Literature Spring Sophomore

EDC 305 Emergent Literacy Fall Junior

EDC 318 Diagnostic Assessment Reading Spring Junior

EDC 350 Methods/Materials:  Teaching Reading and Language
Arts in the Elementary School

Fall Junior

EDC 353 Teaching Reading and Writing in the Content Areas Spring Junior

EDC 357 Reading Clinic Spring Junior

EDC 362 Adolescent Readers Fall Senior

EDC 436 Writing Process for K-12 Students Fall Senior

Note:  This 4 Year Plan is a tool to help in the advising process.  Please refer to the course catalog to
verify additional degree requirements.  Students should meet with their advisor regularly to keep on
track.
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Part II:  Student Teaching
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Student Teaching Information

1. After students have completed all of the teacher education program requirements and all other
requirements for graduation, they may apply for a student teaching placement by completing the
requirements on the application for student teaching form. Return the application form and student
profile to your advisor.

2. Personnel in the office of student records will conduct a graduation check prior to placement for
student teaching.  However, students should make an appointment with their advisor well in advance
of filling out the application for student teaching to do an informal, non-binding graduation check.  It
is not uncommon for students to apply to student teach only to discover that they're missing
coursework.  It is not possible to student teach before all coursework is completed and passed, with
the exception of  EDC 490S/E and the accompanying seminar (EDC 452/453/454).

3. Under no circumstances are you allowed to make your own arrangements for student teaching.
4. The student teacher is not to receive any compensation for services related to teaching beyond

substitute teaching for your mentor teacher until completion of student teaching.
5. The student teacher should not be enrolled in any additional college credits during the student

teaching semester.
6. The semester before student teaching, you will be required to attend 3 meetings (totally 6 hours).

These meetings are necessary to prepare you for your student teaching experience.
7. After placement has been finalized, the advisor will make a copy of the student's profile and provide it

to the mentoring teacher.  A three-way, in-person  meeting with the mentoring teacher, the college
supervisor, and the student will be arranged by the student with assistance from the supervisor.

8. If a student wishes to student teach while participating in a college-sanctioned extra-curricular
activity, prior approval of the teacher education committee is required.  That approval will only be
given in extraordinary circumstances. (Petition to student teach while participating in a
college-sanctioned activity must be made at least one full semester in advance of the anticipated
student teaching semester.)

DEADLINES:
● FALL STUDENT TEACHING IS MID-MARCH
● SPRING STUDENT TEACHING IS MID-OCTOBER

Out-of-Area Student Teaching Placement

Out-of-area student teaching placements (defined outside of a 20 mile radius of BIllings) may be
considered in unique circumstances. Financial need or personal reasons not deemed crucial by the
teacher education committee WILL NOT  be considered  sufficient to grant an out-of-area placement.
Since you chose Rocky Mountain College for your education program, it has always been expected that
you would complete your program here. Therefore, before you request an out-of-area placement, you
must address several concerns:

1. You must begin the out-of-area student teaching application process two semesters previous to your
desired student teaching semester and have a minimum cumulative GPA of 3.5.

2. You must submit a written request describing your unique circumstances to your advisor to initiate the
process.

3. You must arrange to meet with your advisor to request a written recommendation attesting to your
ability to take on the added responsibilities of student teaching out of the area.
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4. Your advisor will then contact the Teacher Education Committee (TEC) regarding your request. TEC will
provide a recommendation to the Director of the Education, who will ultimately make and contact you
with a final decision.

5. In the event that your placement is tentatively accepted, the final outcome will be dependent upon
Rocky’s ability to find a suitable placement and college supervisor in your desired location.

6. You will be required to pay an additional fee to this out-of-area supervisor of $300 to include stipend
and mileage reimbursement. If these fees are not paid, you will not receive a grade for student
teaching and will thus not be a candidate for licensure.

7. If your out-of-area placement is confirmed, you must fulfill your student teaching obligation during the
semester the placement has been made or forfeit your student teaching until the subsequent
semester. In other words, if you contract to student teach fall semester, but your circumstances
change such that you cannot student teach fall semester, you may not be placed locally for that fall
semester and must wait until the following spring semester to do your student teaching.

8. You may not teach in a school where your children attend, from which you have graduated, or where a
relative attends or is employed; nor may you take courses beyond the required 12 credits during your
student teaching semester.

IF ANY OF THESE STEPS ARE NOT ADHERED TO OR ARE OMITTED, YOUR APPLICATION PROCESS WILL
IMMEDIATELY CEASE.
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Student Teaching Application Process
Student Teacher Candidate Name:

Requirements Target Date Submit To Date Completed

Out of Area Placement
(refer to pages 21-22 in the
Education Department
Handbook)

One year in advance of student
teaching semester

Education
Department
Advisor

All requirements below are discussed during the mandatory 6 hour preparation meeting (spread between 3
distinct meeting dates the semester before student teaching).

Application for Graduation One year in advance of student
teaching semester

Office of Student
Records

Application for Student
Teaching

Mid-October (Spring Candidates)
Mid-March (Fall Candidates)

Education
Department
Advisor

Student Teaching Profile Mid-October (Spring Candidates)
Mid-March (Fall Candidates)

Education
Department
Advisor

Student Teaching
Agreement

Mid-November (Spring Candidates)
Mid-April (Fall Candidates)

Seminar
Instructor

District Substitute
Application

Mid-November (Spring Candidates)
Mid-April (Fall Candidates)

Seminar
Instructor

Praxis Exam(s) - completed
before student teaching

Mid-November (Spring Candidates)
Mid-April (Fall Candidates)

Seminar
Instructor

Register for EDC 452/53/54
&  EDC 490 E/S

November (Spring Candidates)
April (Fall Candidates)

Student Advisor

Elementary Course Content
Sheet

Mid-November (Spring Candidates)
Mid-April (Fall Candidates)

Seminar
Instructor

Reading Minor Course
Content Sheet

Mid-November (Spring Candidates)
Mid-April (Fall Candidates)

Seminar
Instructor

NEA Student Membership 1-2 Months Prior to student teaching
semester

Seminar
Instructor
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Application for Student Teaching
Name _____________________________Permanent Address:____________________________________________
Telephone number:________________  Email address_________________________Overall/Cumulative GPA _____

K-12 and SECONDARY Education Courses Completed/Grade received:
_____ EDC 202  Foundations of Education
_____ EDC 210  Classroom Management
_____ EDC 236  Educational Technology
_____ EDC 291S  Sophomore Practicum
_____ EDC 302  Educational Psychology
_____ EDC 327  Standards and Curriculum
_____ EDC 330  Introduction to Teaching Exceptional Learners
_____ EDC 353  Teaching Reading and Writing in the Content Areas
_____ EDC 365  American Indian Education
_____ EDC 370  Issues Concerning Student Health and Safety
_____ EDC 391S  Junior Field Experience
_____ EDC 420 Senior Methods Course (Music Education majors take MUS415)
_____ EDC 427  Assessment and Pedagogy
_____ EDC 436  Writing Process K-12

ELEMENTARY Education Courses Completed/Grade received:
_____ EDC 202  Foundations of Education
_____ EDC 210  Classroom Management
_____ EDC 236  Educational Technology
_____ EDC 260  Children's Literature
_____ EDC 291E  Sophomore Practicum
_____ EDC 302  Educational Psychology
_____ EDC 327  Standards and Curriculum
_____ EDC 330  Introduction to Teaching Exceptional Learners
_____ EDC 346  Methods and Materials: Teaching Health and Physical Education in the Elementary School
_____ EDC 349  Methods and Materials: Teaching Mathematics in the Elementary School
_____ EDC 350  Methods and Materials: Teaching Reading and Language Arts in the Elementary School
_____ EDC 355  Methods and Materials: Teaching Social Studies in the Elementary School
_____ EDC 356  Methods and Materials: Teaching Science in the Elementary School
_____ EDC 365  American Indian Education
_____ EDC 370  Issues Concerning Student Health and Safety
_____ EDC 391E  Junior Field Experience
_____ EDC 427  Assessment and Pedagogy
_____ EDC 436  Writing Process K-12

FIELD EXPERIENCES

Grade Level(s) School Mentor Teacher

EDC 291

EDC 391

Minor**

EDC 420

**An additional field experience is required in your minor (excluding the reading minor)

Student Teaching Level Request:___________________________________________________________
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Ms. Janice Smith
Rocky Mountain College Student Teacher, Fall 2021

Prepared by Ms. Smith

PRIOR TO ROCKY MOUNTAIN COLLEGE
I am from Lavina, Montana. I attended Roundup High School. I am the oldest of three and the only
girl! I am an avid outdoors person and enjoy hiking, running, climbing, and skiing.

WHY TEACHING
I have known that I wanted to be a teacher since I was in second grade. My dad was a teacher,
athletic director and is now a principal.  I always looked up to him and dreamed of someday having
my own classroom!

FAVORITE QUOTE
“Education is the most powerful weapon which you can use to change the world.” -Nelson Mandela

HOPES AND FEARS
I am excited for the opportunity to work with students every day. I am anxious to apply the
learning that I have done at Rocky Mountain College for the past four years. I am excited to grow
and learn with my students. However, I am worried that my growth might impede upon theirs. I
am excited for constant feedback so that I can learn and develop more as an educator.

EMAIL AND PHONE

PRACTICUM EXPERIENCES
Sophomore Practicum:
Junior Practicum:
Senior Practicum:
Student Teaching Placement Wish:
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The Student Teaching Semester
Student Teaching Timeline Guide for 14 Week Placements

All forms are to be submitted to the students’ college supervisor.

Due Date Form(s) Who Completes

Fall Semester: Sept. 15
Spring Semester: Feb. 15

W-9 or Request for College Credit Form, FERPA
online, and Independent Contractor Forms

Mentor Teacher

Week 5 Evaluation Domain 2: The Classroom Environment Mentor Teacher

Week 9 Evaluation Domain 3: Instruction & RMC Disposition Rubric Mentor Teacher

Week 11 Evaluation Assessment of Content Knowledge Mentor Teacher

Week 13 Evaluation Domain 4: Professional Responsibilities Mentor Teacher

Overview: Responsibilities and Suggested Timelines

Student Teacher Mentor Teacher College Supervisor

Apply, and evaluate your teaching philosophy
while learning all aspects of teaching.
Gradually assume responsibilities to become
a full-time competent professional teacher.

Maintain your role as the classroom
leader while teaming with the student
teacher to gradually assume more
responsibilities in the classroom to
achieve proficiency in the four domains
outlined in Charlotte Danielson’s
Framework for Teaching.

Help direct the growth and
development of the
student teacher  through
observation and
conferencing. Help build
collaborative partnerships.

Weeks 1-2

❏ Review Part II: Student Teaching of the
Education Department Handbook.

❏ Become familiar with teaching
schedule and responsibilities.

❏ Observe classes and learn the routine
and students names. Begin
participation in co-teaching.
Collaborate with the mentor teacher as
lesson plans for the upcoming week are
prepared.

❏ Collaborate with mentor teacher to
integrate with students and families.

❏ Complete licensure and fingerprinting
during Seminar for licensure purposes.

❏ Collaborate with college supervisor to

❏ Review Part II: Student
Teaching of the Education
Department Handbook.

❏ Develop preplans, assessment
plans and plan conference
times with the student teacher.

❏ Begin participation in
co-teaching. Include the
student teacher in your lesson
planning process.

❏ Collaborate with student
teacher  to send integrate with
students and families.

❏ Complete W9 or Request for
College Credit Form.

❏ Review Part II:
Student Teaching
of the Education
Department
Handbook.

❏ Initial Visit:
Complete within
first  week and
introduce yourself
to the school office
personnel. This
visit does not serve
as a formal
observation.
Schedule week
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schedule week 3 observation. three observation.
❏ Collect W9 or

Request for College
Credit Form from
mentor teacher.

Weeks 3-4

❏ Increase planning/teaching
responsibilities.

❏ Seek ongoing opportunities to
observe and reflect. Ask questions
and seek specific feedback.

❏ Continue to work with individuals
and small groups as assigned.

❏ Prepare for week three visit from
college supervisor.

❏ Schedule week five observation.
❏ Begin Signature Assessment: InTASC

2(a) for Seminar.
❏ Begin Signature Assessment: InTASC

10(d) for Seminar.

❏ Continue planning, reviewing
lesson plans, observing and
scheduling conferences with
the teacher candidate.

❏ Complete
observations and
conferences for
week three.

❏ Schedule week five
observation.

Week 5-6

❏ Seek ongoing opportunities to
observe and reflect. Ask questions
and seek specific feedback.

❏ Continue co-teaching activities and
alternate leadership roles with the
mentor teacher.

❏ Prepare for week five visit from
college supervisor.

❏ Schedule week seven observation.
❏ Submit drafts of resume and cover

letter for Seminar.

❏ Continue co-planning. Support
the student teacher in taking a
leadership role in some of the
co-planning.

❏ Plan some time for the student
teacher to be in the classroom
alone.

❏ Complete week five evaluation
focusing on Domain 2: The
Classroom Environment.

❏ Conference with student
teacher regarding the week
five evaluation.

❏ Complete
observations and
conferencing for
week five.

❏ Schedule week
seven observation.

❏ Confer with the
mentor teacher
and the student
teacher about the
candidate’s growth
as a teacher.

Week 7-8

❏ Prepare for week seven visit from
college supervisor.

❏ Schedule week nine observation.
❏ Mid-point check for Signature

Assessment: InTASC 2(a) for Seminar.
❏ Mid-point check for Signature

Assessment: InTASC 10(d) for
Seminar.

❏ Continue planning, reviewing
lesson plans, observing and
scheduling conferences with
the student teacher.

❏ Complete
observations and
conferencing for
week seven.

❏ Schedule week
nine observation.
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❏ Begin gathering reference letters

Weeks 9-10

❏ Prepare for week nine visit from
college supervisor.

❏ Schedule  final observation.
❏ Continue teaching responsibilities.
❏ Set up and complete mock interview

with building principal.
❏ Following week 9 evaluations, reflect

on your progress and use the
feedback to begin working on
Signature Assessment: InTASC 10(f).

❏ Continue mentoring of student
teacher. Provide ongoing
feedback as the student
teacher. Provide extended
opportunities for the student
teacher to be alone in the
classroom.

❏ Complete week nine
evaluation focusing on Domain
3: Instruction and the RMC
Dispositions Rubric.

❏ Conference with student
teacher regarding evaluations.

❏ Complete
observations and
conferencing for
week nine.

❏ Schedule  final
observation.

❏ Collaborate with
student teacher as
he/she begins work
on Signature
Assessment:
InTASC 10(f).

Weeks 11-12

❏ Prepare for final visit from college
supervisor.

❏ Complete licensure during Seminar.
❏ Have gathered a minimum of three

letters of reference.
❏ Complete Signature Assessment:

InTASC 2(a).

❏ Complete the Assessment of
Content Knowledge Evaluation
Form.

❏ Conference with student
teacher regarding the
evaluation.

❏ Complete final
observations and
conferencing.

Weeks 13-14

❏ Begin releasing daily responsibilities
back to the mentor teacher.

❏ Schedule make-up days for absences
(if needed) and schedule
observations in other
classrooms/schools.

❏ Complete Signature Assessment:
InTASC 10(d).

❏ Complete Signature Assessment:
InTASC 10(f).

❏ Prepare to attend the final three days
of Seminar on campus during week
15.

❏ Complete week 13 evaluation
focusing on Domain 4:
Professional Responsibilities.

❏ Conference with student
teacher regarding the
evaluation.

❏ Schedule make-up days for
absences (if needed) and
schedule observations in other
classrooms/schools.

❏ Schedule make-up
days for absences
(if needed)
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Role of the Student Teacher

Student teaching is the capstone experience in a student's professional preparation program. It is a time to
develop competence under the guidance of a mentor teacher, and it provides the transition from student to
professional educator. Student teacher candidates should have the opportunity to:

● assess basic personal qualifications for teaching
● apply and test professional knowledge and skill
● participate in and assume responsibility for teacher activities
● develop personal and professional competence in a school environment
● prepare to meet the demands of a beginning teacher
● evaluate individual readiness to enter the teaching profession

The student teacher profits greatly from opportunities to learn about classroom management, classroom
maintenance, reports and records, and any extracurricular assignments for which the mentor teacher is
responsible.

Important Aspects of the Student Teaching Experience
1. Orientation: Get together with your mentor teacher before you begin student teaching so you can

begin to prepare. Become acquainted with school personnel.  Familiarize yourself with the scope
of your mentor teacher's responsibilities. Meet with your mentor teacher regarding curriculum,
areas to be covered, what you will be responsible for, and materials needed.

2. Communication with Students and Families: Communicating with students and families is
essential to a successful student teaching experience. It is important to allocate time each week to
make positive contact with students and families each week. On occasion, you may also have to
contact families with less positive information about their child’s progress, it is highly encouraged
that you practice these skills throughout this experience.

3. Self-Evaluation: As an effective teacher, you should continually reflect upon your performance,
assessing your teaching plans and your teaching behaviors. After each lesson, you should assess
yourself with notes written on your lesson plan. Meet with your mentor teacher as often as you
can to discuss your performance

4. Substitute Teaching: Student teachers may substitute only in their own classrooms for a maximum
of five (5) school days (unless otherwise arranged with the mentor teacher and approved by the
College Supervisor).

Role of the College Supervisor

Rocky Mountain College supervisors serve as liaisons between the school system, the student teacher, and
Rocky Mountain College.  In general, they will:

● provide information for mentor teachers and student teachers regarding the program, the
expectations of those involved, the responsibilities of student teachers, and the evaluative criteria
and procedures;

● review the student teaching handbook with both the mentor teacher and the student teache;r
● provide assistance (as requested) to mentor teachers in determining desirable approaches and

procedures for working with particular student teachers;
● provide mentor teachers with the necessary forms for evaluation ;
● serve as a contact for mentoring teachers in the event problems involving student teachers

develop during the semester;
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● be available to assist student teachers with problems as needed (faculty in each major
department are also willing to help student teachers with content related problems);

● observe the student teacher at work and conference after each observation, pointing out
strengths and weaknesses of the lesson ;

● confer with the student teacher to discuss plans, observations, progress, and problems;
● confer with the mentor teacher to discuss the progress and problems of the student teacher and,

if problems arise, determine what can be done to best help the student teacher;
● be prepared to write a letter of reference for the student teacher.

Role of the Mentor Teacher

Mentor teachers provide a vital link in Rocky Mountain College's teacher preparation program.  Their role is
to serve as a mentor to the student teacher by using their expertise and experience to guide the student
teacher in the development of pedagogically sound and realistically appropriate knowledge, skills, and
attitudes.  Mentor teachers are nurturing yet direct, provide feedback, and encourage the individual
reflection and development of their beginning teachers.  Serving as a mentor teacher requires a
considerable amount of time and effort.  This work is greatly appreciated by Rocky Mountain College and
its student teachers. To avoid any potential serious problems with the student teacher, it is essential that
the mentor teacher notify the college supervisor at first evidence of unacceptable behavior.

Mentor teachers will receive the choice of a $250.00 stipend or two RMC Post-Baccalaureate College
Credits.

Suggested Steps to Mentor a Student Teacher

1. Provide a desk (preferably not a student-size desk) or designate a work area for the student
teacher. Include supplies and copies of necessary manuals and textbooks.

2. Consider providing the following documents:
a. school map and schedules(s)
b. calendar that indicates important dates such as school assemblies, picture day, faculty

meetings, music programs, etc.
c. class rosters and seating chart(s)
d. a copy of the school’s student handbook (Including rules, grading policy, etc.)
e. school personnel list with jobs and school phone numbers / school policies
f. forms: discipline, equipment checkouts, field trips, recess kits, accident reports,

library/computer labs or hall passes, substitute teacher instructions, referrals, custodial
requests

g. curriculum(s): curriculum outline or scope and sequence for the semester the teacher
candidate is assigned; include the previous or past semester curriculum outline for each
grade level that the teacher candidate will eventually assume teaching responsibilities;
provide text/materials and options for planning other possible units

3. Plan to have the student teacher conduct purposeful observations. Guide growth by suggesting
she/he observe and analyze how you:

a. establish and follow class routine
b. divide students into learning groups
c. begin class and dismiss students after class
d. get students ready for lunch, the library, computer lab, etc.
e. use verbal cues and nonverbal signals
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4. Assign initial classroom responsibilities - such as preparing a learning center, working with a small
group, or designing an interactive bulletin board for a specific lesson.

5. Provide opportunities for the student teacher to meet with the special education instructors to
become familiar with required modifications and accommodations.

6. Allow time to be spent during the final week observing other classrooms within the school, in
other schools, and collecting and organizing teaching resources. The mentor teacher should assist
the student teacher with finding classrooms to observe.

7. Key to the successful development of the teacher candidate is consistent observation and daily or
at least weekly conferences to discuss progress, plan future teaching assignments and confer
about other pertinent topics. The cooperating teacher assumes an advisory or coaching role
encouraging the teacher candidate to reflect on the success of a lesson and identifying areas
needing improvement. Be honest and specific.

Student Teaching Schedule and Absences

Student teachers follow the same schedule as the school to which they are assigned. College holidays are not
necessarily holidays for candidates. Student teachers keep the same schedule as the teachers. Plan ahead for
meeting personal/family responsibilities. The Director of Education must approve any variation in a student
teaching schedule.

Avoid absences. If you are ill, must be late to school, or there is an immediate family emergency, contact your
mentor teacher(s) no later than 7:00 A.M. Call the school office and request that the teacher(s) be notified. If
possible, obtain your mentor teacher(s) personal phone number(s), and call your college supervisor. Absences
due to illnesses/emergencies do not require a Leave of Absence Request form since the candidate must seek
immediate approval.

If a situation other than illness/emergency requires you to be absent during the student teaching practicum
(e.g., family wedding, educational conference, etc.), you must obtain formal approval from the college
supervisor. Use the Leave of Absence Request - Planned Absence form immediately following. Planned
absences cannot be for more than three days and the request must be submitted at least three days in
advance. Approval must be obtained by college supervisor and Director of Education prior to request to
mentor teacher.

Up to three days of absences – whether planned or unplanned – are allowed. Anything exceeding that amount
must be made up. Make-up days are arranged with the mentor teacher and college supervisor. Be sure to
provide your mentor teacher (or other substitute) with complete lesson plans to be used in your absence.
Unexcused absences may be grounds for removal from student teaching. Student teachers who miss more
than one week may not meet licensure requirements.
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PLANNED ABSENCE REQUEST

If a situation requires a student teacher to be absent during the student teaching practicum (e.g., family
wedding, conference), the student teacher must obtain formal approval from college supervisor and Director
of Education using this form. Planned absences cannot be for more than three days and the request must be
submitted at least three days in advance.

NOTE: Unplanned absences - such as illness or immediate family emergency – do not require a Leave of
Absence Request form since the candidate must seek immediate approval from the mentor teacher/school
and college supervisor (via phone).

Per student teaching policy, up to three days of absences - whether planned or unplanned – are allowed.
Anything exceeding that amount must be made up.

Student Teacher’s Name: _________________________________________________

Today’s Date:____________________  Date(s) of Absence:_______________________

Reason for absence:

______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Student Teacher’s Signature: ______________________________________________

College Supervisor Recommendations: Please indicate your response to this absence
request below.

Approved: __________ Not Approved:__________

College Supervisor's Signature:________________________________DATE________

Director of Education:  ______________________________________DATE________
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Roadmap to Successfully Supporting a Student Teacher

Arrangements before arrival
❏ District email - is it possible?
❏ Access to electronic gradebook?
❏ Parking permit
❏ Building/classroom keys?
❏ Teaching materials
❏ Daily Schedule including arrival and departure times including any assigned duty schedules
❏ Guidance about lunch
❏ Dress code
❏ Copy of student handbook
❏ Contact information and best way to contact mentor teacher
❏ Availability of technology
❏ Introductions to students and families

Upon Arrival
❏ Tour of the school
❏ Photo roster students
❏ Class dynamics:  strengths, weaknesses
❏ Introductions to School Secretary, Custodian, Counselors, Special Education teachers, Specialists
❏ Introductions to Building Principal/Administration, Department/Grade Level Colleagues
❏ Expectations for classroom/behavior management, routines, procedures
❏ School/emergency procedures
❏ Develop a Plan:  Co-teaching Model or traditional Student Teaching Model
❏ Develop a Transition Timeline
❏ Awareness of IEP’s, 504, Behavior plans that will impact student teachers
❏ Lesson planning expectations and past examples
❏ Availability of supplies (Art, PE)
❏ Event schedules (assemblies, field trips)
❏ Expectations for duties if assigned (i.e. recess duty, morning duty, hall duty, etc.)
❏ Pick-up and drop-off routines

Throughout the Experience:
❏ Provide explicit direction and support during the prep period
❏ Co-plan or review student teacher’s lesson plans
❏ Guidance and support for grading and using an electronic gradebook
❏ Cooperate with college supervisor and communicate if any problems arise
❏ Rearranging the classroom environment
❏ Determine how long you will provide direct, full day supervision

❏ Weeks 1-5:  Stay in the classroom for at least parts of the day
❏ Weeks 6-12:  Student teacher is in charge
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Rocky Mountain College Student Teaching Expectations

The success of your student teaching experience rests primarily with you. The Education Department expects

student teachers to:

1. Begin work with a determination to meet challenges and an openness to learn from constructive

criticism.

2. Report to the assignment daily and on time, as if you were a teacher under contract, with no
absences other than those due to illness.  Requests for release for personal reasons must be
presented first to your RMC supervisor and then to your mentoring in advance of the absence. If
you are absent for more than 3 days during your student teaching semester, those days must be
made up.

3. Arrange your schedule to allow for attendance at faculty meetings and participation in other
out-of-class activities. Always check in advance that your attendance at faculty meetings and your
participation in any outside school activities is permitted.

4. Dress professionally. Personal appearance, clothing or jewelry should not detract from the learning

environment. You are a role model for students and appearance leaves a lasting impression.

5. Follow all rules, regulations, and procedures established by the school for regular teachers.
6. Remember the mentor teacher is legally responsible for the class and for the students. Always check

before trying new methods or materials.

7. Prepare carefully and in sufficient detail for each day. Prepare backup lessons in case students are not

accomplishing the lesson objectives, or complete a lesson faster than you anticipated. Be ready for the

unexpected.

8. Report illness to the mentor teacher and college supervisor. Follow the outlined process for
planned absences.

9. Meet regularly for conferences with your mentor teacher at a time you both agree upon.
10. Demonstrate impeccable professionalism both in and away from the school setting. Maintain a

professional demeanor. Do not criticize school personnel, facilities, or any phase of the school's
system before or after your assignment. Listen carefully to discussions in informal situations.
Avoid discussion of personalities.  Use the “Montana Code of Ethics” as your guide.

11. Maintain confidentiality at all times. Never speak about students, your mentoring teacher, your
Rocky Mountain College supervisor, or the events in your classroom to anyone not pertinent to
your work as a student teacher.

12. Traveling with students on out-of-district/state/country trips for school-related reasons is
performed by personal choice. Such travel is never a requirement of a Rocky Mountain College
student teacher and is not part of his/her duties.

13. Due to the requirements involved in successful student teaching, Rocky Mountain College strongly
recommends that you do not work while student teaching this includes coaching and other
extra-curricular assignments.

14. Remember that you are a guest in the school.

I understand the expectations of student teaching:

Student Teacher ________________________________________________ Date  _____________

Cell phone _________________________
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Models for Integrating Student Teachers
Examples for the co-teaching and traditional model are outlined. It will be determined by the mentor
teacher which approach best suits the need of his/her classroom environment. This may include a blend of
both models as well.

Co-teaching Model

Co-teaching is defined as two teachers working together with groups of students sharing the planning,
organization, delivery and assessment of instruction, and the physical space.

How is the Semester Scheduled?

Co-teaching moves beyond the traditional experience where teachers felt they must “give up” their
classrooms to support the learning process for pre-service teachers. With the Co-teaching Model, mentor
teachers maintain their role as the classroom leader while working together with the student teacher,
sharing the planning, organization, and delivery and assessment of instruction. Co-teaching allows the
mentor teacher and student teacher to collaboratively plan and deliver instruction from day one of the
experience.

● Early in the experience, the mentor teacher typically takes the lead in co-planning and presenting
instruction, while the student teacher assists, working with small groups of students.

● Lesson planning is completed as a team from the onset of the experience.
● There is no sequential order or hierarchy for the use of co-teaching strategies.
● It’s not expected that co-teaching will be used for every lesson. Strategies are selected according

to the requirements of the P-12 daily schedule and planned curriculum, student strengths and
needs, and mentor teacher and student teacher preferences.

● As the experience progresses, the student teacher assumes more responsibility for co- planning
and teaching.

● There are times when the mentor teacher will leave the classroom allowing the student teacher to
work alone since all student teachers candidates need time to develop their teaching and
management skills. As this occurs, the classroom teacher continues to partner with the student
teacher (e.g., developing lesson plans, evaluating student performance) rather than “giving away”
the responsibility. This enhances the learning opportunities for P-12 students, combines the
knowledge and strengths of both teachers, and models a positive adult working relationship.

Traditional Model
Weeks 1 and 2: Acclimation

● Assist in classroom with any or all tasks as requested by mentor teacher
● Layout schedule regarding content and classes to be taught in weeks 3-4
● Begin lesson planning for weeks 3-4 classes
● Observe mentor teacher
● Meet and become familiar with your students and other faculty and staff
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Weeks 3-5: Ramping Up

● Assist in classroom with any or all tasks as requested by mentor teacher
● Teach/team teach 2-3 classes as directed by mentor teacher
● Layout schedule regarding content to be taught in weeks 6 – 12
● Begin lesson / unit planning for weeks 6 – 12

Weeks 6-12: You’re the teacher

● Teach all subjects and perform all duties

Week 13: Gradual release back to mentor teacher

● Assist in classroom or team teach as requested by mentor teacher
● Gradually reduce teaching load to meet the needs of your mentor teacher

Week 14: Final week

● Assist in classroom with any or all tasks as requested by mentor teacher
● Observe other faculty and staff

Observations and Conferences with your Mentor Teacher

1. The mentor teacher will regularly observe and provide feedback to the student teacher based on
informal and formal observations.

2. Schedule conference time to seek regular feedback on your performance. If you have a concern or
question, bring it up early in the semester. Make sure you understand what is expected of you.

3. Schedule a weekly conference to review your lesson plans and to discuss when and how you will
assume additional teaching responsibilities.

4. Consider inviting the building principal or the department chair to observe you during the second half
of your assignment. If another teacher candidate is assigned in the same school, consider observing
and providing feedback to each other.

Formal Evaluations performed by the Mentor Teacher
Formal Evaluations will be completed by the mentor teacher using the Danielson Framework in accordance
with the following schedule:

● Week 5: Written and oral feedback will be provided regarding the student teacher’s performance in
Domain 2: The Classroom Environment.

● Week 9: Written and oral feedback will be provided regarding the student teacher’s performance in
Domain 3: Instruction and on the Rocky Mountain College Teacher Education Professional Dispositions
Rubric.

● Week 11: Written and oral feedback will be provided regarding the student teacher’s performance in
Domain 1: Planning and Preparation using the form titled Assessment of Content Knowledge.

● Week 13: Written and oral feedback will be provided regarding the student teacher’s performance in
Domain 4: Professional Responsibilities.

As growth is observed through the student teaching experience, student’s scores in all areas should be
updated to reflect progress.
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Observations by the College Supervisor
● A minimum of five observations will be performed by the college supervisor.
● Expect an observation to be about 20 minutes in length.
● Observations must be comprised of the student teacher actively teaching.
● Two of the five observations are expected to include technology integration.
● Observations will be scheduled in advanced during weeks 3, 5, 7, 9, and 11-13.

College supervisors will observe the following:

Elementary Secondary and K-12

Guided Reading Introduction

Whole Class Reading Middle of Lesson

Math Conclusion

Science or Social Studies Literacy Integration

Lesson of student teacher’s choosing Lesson of student teacher’s choosing

Conferences with the College Supervisor

In most cases, conferences will occur the day of the observation after school or in the evening via Google
Hangouts. The student teacher will be notified via the Rocky email, and a call link will be provided. It is the
student teacher’s responsibility to:

● be on the Hangout on time
● ensure she/he can access and utilize the technology
● be an active participant in the conversation
● seek feedback
● bring forward any challenges that need addressed

Removal from Student Teaching and Other Field Experiences

On rare occasions it is necessary to remove a student teacher from a student teaching or other field
experience assignments. The Director of Education has the authority and responsibility to remove a candidate
from a field experience, including all field-based Education courses. Reasons for removal include inappropriate
behaviors within the school setting and inability to complete expected tasks at an accepted professional
standard. A student teacher has a maximum of two attempts to complete a student teaching assignment
successfully.

Removal Process

Generally, before a decision is made to remove a student teacher, the Director of Education informs the
candidate and schedules a conference to consider appropriate options such as a Professional Growth Plan
(PGP). However, a building principal may decide that it is in the best interest of everyone concerned to
immediately remove a student teacher. If a PGP is the elected course of action, it will summarize the student
teacher’s strengths, list concerns regarding current performance, and outline the expectations and standards
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to be met. The student teacher has the opportunity to provide input to this individualized growth plan. During
this conference, it is determined whether a second placement during the same semester is warranted.
Student teachers removed from a student teaching assignment may be required to wait for a reassignment
until the following semester or until approved for a second placement.

In the case of removal of a student teacher, the Director of Education will call a meeting of the Teacher
Education Committee, which is a standing committee of the Education Department, to determine the most
appropriate choice of actions. The meeting will take place as soon as possible after the candidate is removed
from the field placement and will include the student teacher, the college supervisor, and the mentor teacher,
if possible. The committee will review the situation from the perspective of the student teacher, mentor
teacher, college supervisor, and director and discuss possible alternatives.

Meeting separately, the committee will determine the actions to be taken. A student teacher may receive a
second placement under certain conditions, or be removed from the program. A Professional Growth Plan
will identify specific areas of performance to be improved.

The faculty in the Education Department is committed to helping develop student teacher’s skills to become
effective teachers. The developmental skills for becoming an effective classroom teacher are similar to
developing one’s competence in mathematics or reading. Some student teachers may require additional
coursework or skill development beyond the minimum required student teaching period. It may also require
serious evaluation concerning the teaching profession as a career choice.

When should a teacher candidate be placed on a Professional Growth Plan?

The following are some examples of behaviors that may require a PGP:

● frequently late in preparing lessons, or lessons are not carefully planned
● becomes defensive or uses excuses
● implements recommendations for a time, but does not demonstrate consistency
● ineffective instructional or behavior management
● late grading and returning assignments and maintaining grade records
● unprofessional behavior (confidentiality, late for school, etc.)

Additional documentation from the mentor teacher may be requested.
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Professional Growth Plan

Date:

Student Semester and
Year

Placement
Content Area

Grade Level(s)
Taught

Evaluator
Name

Placement
School

● Identify specific areas for growth, which may include knowledge, skills, dispositions,
professional expectations, or any other area of concern applicable to the development of a
beginning, professional educator.

● Address each area for growth, develop measurable objectives, goals, and timelines (dates) of
expected improvement(s).

● Review the plan with the student, sign, and date.
● If applicable, attach copies of supporting documentation, anecdotal notes, lesson plans, etc.
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Evaluator Comments

Evaluator Signature:                                                                                  Date:

Student Teacher Comments

Student Teacher Signature:                                                                          Date:
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Grading of Student Teachers
Grades are based on performance during the student teaching semester, not an individual’s potential.
The mentor teacher and the Rocky Mountain College supervisor work together to reach consensus about
evaluation and grading of the student teacher.

Rocky Mountain College's student teacher supervisor reserves the right to assign final grades.

Standards for Assigning Grades:

Pass: Demonstrates proficient teaching skill, some originality and initiative.  Learns from
experience and constructive criticism. Has good interpersonal skills.  Demonstration of
proficient abilities in many of the valuation categories.

Fail: Demonstrates ineffective skills in both professional duties and teaching. Does not appear
to learn from experience and constructive criticism. Poor interpersonal skills.  Completion
of minimum requirements at a below average level.  Demonstration of basic abilities in
many of the valuation categories, but evidence of deficiencies in many other components
of effective teaching.  Lack of evidence upon which to base positive recommendations to
prospective employers.

Rocky Mountain College will not recommend a student for licensure with a grade lower than “P” in
student teaching.
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Danielson Framework Reference Guide

DOMAIN 1 – Planning and Preparation

Domain 1A: DEMONSTRATING KNOWLEDGE OF CONTENT AND PEDAGOGY
● Knowledge of content and structure of the discipline
● Knowledge of prerequisite relationships
● Knowledge of content-related pedagogy

Rating Description
Unsatisfactory (0 Points) - In planning and practice, the teacher makes content errors or does not correct errors made
by students. The teacher displays little understanding of prerequisite knowledge important to student learning of the
content. The teacher displays little or no understanding of the range of pedagogical approaches suitable to student
content learning.

Basic (1 Point) - The teacher is familiar with the important concepts in the discipline but displays a lack of awareness of
how these concepts relate to one another. The teacher indicates some awareness of prerequisite learning, although
such knowledge may be inaccurate or incomplete. The teacher’s plans and practice reflect a limited range of
pedagogical approaches to the discipline or to the students.

Proficient (2 Points) - The teacher displays solid knowledge of the important concepts in the discipline and how these
relate to one another. The teacher demonstrates accurate understanding of prerequisite relationships among topics.
The teacher’s plans and practice reflect familiarity with a wide range of effective pedagogical approaches in the subject.

Distinguished (3 Points) - The teacher displays extensive knowledge of the important concepts in the discipline and how
these relate both to one another and to other disciplines. The teacher demonstrates understanding of prerequisite
relationships among topics and concepts and understands the link to necessary cognitive structures that ensure student
understanding. The teacher’s plans and practice reflect familiarity with a wide range of effective pedagogical

approaches in the discipline and the ability to anticipate student misconceptions.

Domain 1B: DEMONSTRATING KNOWLEDGE OF STUDENTS
● Knowledge of child and adolescent development
● Knowledge of the learning process
● Knowledge of students’ skills, knowledge, language proficiency
● Knowledge of students’ interests and cultural heritage
● Knowledge of students’ special needs

Rating Description
Unsatisfactory (0 Points) - The teacher displays minimal understanding of how students learn—and little knowledge of
their varied approaches to learning, knowledge and skills, special needs, and interests and cultural heritages—and does
not indicate that such knowledge is valuable.

Basic (1 Point) - The teacher displays generally accurate knowledge of how students learn and of their varied
approaches to learning, knowledge and skills, special needs, and interests and cultural heritages, yet may apply this
knowledge not to individual students but to the class as a whole.

Proficient (2 Points) - The teacher understands the active nature of student learning and attains information about
levels of development for groups of students. The teacher also purposefully acquires knowledge from several sources
about groups of students’ varied approaches to learning, knowledge and skills, special needs, and interests and cultural
heritages.
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Distinguished (3 Points) - The teacher understands the active nature of student learning and acquires information about
levels of development for individual students. The teacher also systematically acquires knowledge from several sources
about individual students’ varied approaches to learning, knowledge and skills, special needs, and interests and culture.

Domain 1C: SETTING INSTRUCTIONAL OUTCOMES
● Value, sequence, and alignment
● Clarity
● Balance
● Suitability for diverse students

Rating Description
Unsatisfactory (0 Points) - The outcomes represent low expectations for students and lack of rigor, and not all of these
outcomes reflect important learning in the discipline. They are stated as student activities, rather than as outcomes for
learning. Outcomes reflect only one type of learning and only one discipline or strand and are suitable for only some
students.

Basic (1 Point) - Outcomes represent moderately high expectations and rigor. Some reflect important learning in the
discipline and consist of a combination of outcomes and activities. Outcomes reflect several types of learning, but the
teacher has made no effort at coordination or integration. Outcomes, based on global assessments of student learning,
are suitable for most of the students in the class.

Proficient (2 Points) - Most outcomes represent rigorous and important learning in the discipline and are clear, are
written in the form of student learning, and suggest viable methods of assessment. Outcomes reflect several different
types of learning and opportunities for coordination, and they are differentiated, in whatever way is needed, for
different groups of students.

Distinguished (3 Points) - All outcomes represent high-level learning in the discipline. They are clear, are written in the
form of student learning, and permit viable methods of assessment. Outcomes reflect several different types of learning
and, where appropriate, represent both coordination and integration. Outcomes are differentiated, in whatever way is
needed, for individual students.

Domain 1D: DEMONSTRATING KNOWLEDGE OF RESOURCES
● Resources for classroom use
● Resources to extend content knowledge and pedagogy
● Resources for students

Rating Description
Unsatisfactory (0 Points) - The teacher is unaware of resources to assist student learning beyond materials provided by
the school or district, nor is the teacher aware of resources for expanding one’s own professional skill.

Basic (1 Point) - The teacher displays some awareness of resources beyond those provided by the school or district for
classroom use and for extending one’s professional skill but does not seek to expand this knowledge.

Proficient (2 Points) - The teacher displays awareness of resources beyond those provided by the school or district,
including those on the Internet, for classroom use and for extending one’s professional skill, and seeks out such
resources.

Distinguished (3 Points) - The teacher’s knowledge of resources for classroom use and for extending one’s professional
skill is extensive, including those available through the school or district, in the community, through professional
organizations and universities, and on the Internet.
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Domain 1E: DESIGNING COHERENT INSTRUCTION
● Learning activities
● Instructional materials and resources
● Instructional groups
● Lesson and unit structure

Rating Description
Unsatisfactory (0 Points) - Learning activities are poorly aligned with the instructional outcomes, do not follow an
organized progression, are not designed to engage students in active intellectual activity, and have unrealistic time
allocations. Instructional groups are not suitable to the activities and offer no variety.

Basic (1 Point) - Some of the learning activities and materials are aligned with the instructional outcomes and represent
moderate cognitive challenge, but with no differentiation for different students. Instructional groups partially support
the activities, with some variety. The lesson or unit has a recognizable structure; but the progression of activities is
uneven, with only some reasonable time allocations.

Proficient (2 Points) - Most of the learning activities are aligned with the instructional outcomes and follow an organized
progression suitable to groups of students. The learning activities have reasonable time allocations; they represent
significant cognitive challenge, with some differentiation for different groups of students and varied use of instructional
groups.

Distinguished (3 Points) - The sequence of learning activities follows a coherent sequence, is aligned to instructional
goals, and is designed to engage students in high-level cognitive activity. These are appropriately differentiated for
individual learners. Instructional groups are varied appropriately, with some opportunity for student choice.

Domain 1F: DESIGNING STUDENT ASSESSMENTS
● Congruence with instructional outcomes
● Criteria and standards
● Design of formative assessments
● Use for planning

Rating Description
Unsatisfactory (0 Points) - Assessment procedures are not congruent with instructional outcomes and lack criteria by
which student performance will be assessed.  The teacher has no plan to incorporate formative assessment in the
lesson or unit.

Basic (1 Point) - Assessment procedures are partially congruent with instructional outcomes. Assessment criteria and
standards have been developed, but they are not clear. The teacher’s approach to using formative assessment is
rudimentary, including only some of the instructional outcomes.

Proficient (2 Points) - All the instructional outcomes may be assessed by the proposed assessment plan; assessment
methodologies may have been adapted for groups of students. Assessment criteria and standards are clear. The teacher
has a well-developed strategy for using formative assessment and has designed particular approaches to be used.

Distinguished (3 Points) - All the instructional outcomes may be assessed by the proposed assessment plan, with clear
criteria for assessing student work. The plan contains evidence of student contribution to its development. Assessment
methodologies have been adapted for individual students, as the need has arisen. The approach to using formative
assessment is well designed and includes student as well as teacher use of the assessment information.
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DOMAIN 2 – The Classroom Environment

Domain 2A: CREATING AN ENVIRONMENT OF RESPECT AND RAPPORT
● Teacher interactions with students, including both words and actions
● Student interactions with other students, including both words and actions

Rating Description
Unsatisfactory (0 Points) - Patterns of classroom interactions, both between teacher and students and among students,
are mostly negative, inappropriate, or insensitive to students’ ages, cultural backgrounds, and developmental levels.
Student interactions are characterized by sarcasm, put-downs, or conflict. The teacher does not deal with disrespectful
behavior.

Basic (1 Point) - Patterns of classroom interactions, both between teacher and students and among students, are
generally appropriate but may reflect occasional inconsistencies, favoritism, and disregard for students’ ages, cultures,
and developmental levels. Students rarely demonstrate disrespect for one another. The teacher attempts to respond to
disrespectful behavior, with uneven results. The net result of interactions is neutral, conveying neither warmth nor
conflict.

Proficient (2 Points) - Teacher-student interactions are friendly and demonstrate general caring and respect. Such
interactions are appropriate to the ages, cultures, and developmental levels of the students. Interactions among
students are generally polite and respectful and students exhibit respect for the teacher. The teacher responds
successfully to disrespectful behavior among students. The net result of the interactions is polite, respectful, and
business-like, though students may be somewhat cautious about taking intellectual risks.

Distinguished (3 Points) - Classroom interactions between the teacher and students and among students are highly
respectful, reflecting genuine warmth, caring, and sensitivity to students as individuals. Students exhibit respect for the
teacher and contribute to high levels of civility among all members of the class. The net result is an environment where
all students feel valued and are comfortable taking intellectual risks.

Domain 2B: ESTABLISHING A CULTURE FOR LEARNING
● Importance of the content and of learning
● Expectations for learning and achievement
● Student pride in work
Rating Description
Unsatisfactory (0 Points) - The classroom culture is characterized by a lack of teacher or student commitment to
learning, and/ or little or no investment of student energy in the task at hand. Hard work and the precise use of
language are not expected or valued. Medium / low expectations for student achievement are the norm, with few high
expectations.

Basic (1 Point) - The classroom culture is characterized by little commitment to learning by the teacher or students. The
teacher appears to be only “going through the motions,” and students indicate that they are interested in the
completion of a task rather than the quality of the work. The teacher conveys that student success is the result of
natural ability rather than hard work, and refers only in passing to the precise use of language. High expectations for
learning are reserved for those students thought to have a natural aptitude for the subject.

Proficient (2 Points) - The classroom culture is a place where learning is valued by all; high expectations for both
learning and hard work are the norm for most students. Students understand their role as learners and consistently
expend effort to learn. Classroom interactions support learning, hard work, and the precise use of language.

Distinguished (3 Points) - The classroom culture is a cognitively busy place, characterized by a shared belief in the
importance of learning. The teacher conveys high expectations for learning for all students and insists on hard work;
students assume responsibility for high quality by initiating improvements, making revisions, adding detail, and/or
assisting peers in their precise use of language.
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Domain 2C: MANAGING CLASSROOM PROCEDURES
● Management of instructional groups
● Management of transitions
● Management of materials and supplies
● Performance of classroom routines
● Supervision of volunteers and paraprofessionals

Rating Description
Unsatisfactory (0 Points) - Much instructional time is lost due to inefficient classroom routines and procedures. There is
little or no evidence of the teacher’s management of instructional groups and transitions and/or handling of materials
and supplies effectively. There is little evidence that students know or follow established routines, or that volunteers
and paraprofessionals have clearly defined tasks.

Basic (1 Point) - Some instructional time is lost due to partially effective classroom routines and procedures. The
teacher’s management of instructional groups and transitions, or handling of materials and supplies, or both, are
inconsistent, leading to some disruption of learning. With regular guidance and prompting, students follow established
routines, and volunteers and paraprofessionals perform their duties.

Proficient (2 Points) - There is little loss of instructional time due to effective classroom routines and procedures.  The
teacher’s management of instructional groups and transitions, or handling of materials and supplies, or both, are
consistently successful. With minimal guidance and prompting, students follow established classroom routines, and
volunteers and paraprofessionals contribute to the class.

Distinguished (3 Points) - Instructional time is maximized due to efficient and seamless classroom routines and
procedures. Students take initiative in the management of instructional groups and transitions, and/or the handling of
materials and supplies. Routines are well understood and may be initiated by students. Volunteers and
paraprofessionals make an independent contribution to the class.

Domain 2D: MANAGING STUDENT BEHAVIOR
● Expectations
● Monitoring of Student Behavior
● Response to Student Misbehavior

Rating Description
Unsatisfactory (0 Points) - There appear to be no established standards of conduct, or students challenge them. There is
little or no teacher monitoring of student behavior, and response to students’ misbehavior is repressive or disrespectful
of student dignity.

Basic (1 Point) - Standards of conduct appear to have been established, but their implementation is inconsistent. The
teacher tries, with uneven results, to monitor student behavior and respond to student misbehavior.

Proficient (2 Points) - Student behavior is generally appropriate. The teacher monitors student behavior against
established standards of conduct. Teacher response to student misbehavior is consistent, proportionate, effective, and
respectful.

Distinguished (3 Points) - Student behavior is entirely appropriate. Students take an active role in monitoring their own
behavior and/or that of other students against standards of conduct. Teacher monitoring of student behavior is subtle
and preventive. The teacher’s response to student misbehavior is sensitive to individual student needs and respects
students’ dignity.
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Domain 2E: ORGANIZING PHYSICAL SPACE
● Safety and accessibility
● Arrangement of furniture and use of physical resources

Rating Description
Unsatisfactory (0 Points) - The classroom environment is unsafe, or learning is not accessible to many. There is poor
alignment between the arrangement of furniture and resources, including computer technology, and the lesson
activities.

Basic (1 Point) - The classroom is safe, and essential learning is accessible to most students. The teacher makes modest
use of physical resources, including computer technology. The teacher attempts to adjust the classroom furniture for a
lesson or, if necessary, to adjust the lesson to the furniture, but with limited effectiveness.

Proficient (2 Points) - The classroom is safe, and students have equal access to learning activities; the teacher ensures
that the furniture arrangement is appropriate to the learning activities and uses physical resources, including computer
technology, effectively.

Distinguished (3 Points) - The classroom environment is safe, and learning is accessible to all students, including those
with special needs. The teacher makes effective use of physical resources, including computer technology. The teacher
ensures that the physical arrangement is appropriate to the learning activities. Students contribute to the use or

adaptation of the physical environment to advance learning.

DOMAIN 3 – Instruction

Domain 3A: COMMUNICATING WITH STUDENTS
● Expectations for Learning
● Directions for Activities
● Explanations of Content
● Use of Oral and Written Language

Rating Description
Unsatisfactory (0 Points) - The instructional purpose of the lesson is unclear to students, and the directions and
procedures are confusing. The teacher’s explanation of the content contains major errors and does not include any
explanation of strategies students might use. The teacher’s spoken or written language contains errors of grammar or
syntax. The teacher’s academic vocabulary is inappropriate, vague, or used incorrectly, leaving students confused.

Basic (1 Point) - The teacher’s attempt to explain the instructional purpose has only limited success, and/or directions
and procedures must be clarified after initial student confusion. The teacher’s explanation of the content may contain
minor errors; some portions are clear, others difficult to follow. The teacher’s explanation does not invite students to
engage intellectually or to understand strategies they might use when working independently. The teacher’s spoken
language is correct but uses vocabulary that is either limited or not fully appropriate to the students’ ages or
backgrounds. The teacher rarely takes opportunities to explain academic vocabulary.

Proficient (2 Points) - The instructional purpose of the lesson is clearly communicated to students, including where it is
situated within broader learning; directions and procedures are explained clearly and may be modeled. The teacher’s
explanation of content is scaffolded, clear, and accurate and connects with students’ knowledge and experience. During
the explanation of content, the teacher focuses, as appropriate, on strategies students can use when working
independently and invites student intellectual engagement. The teacher’s spoken and written language is clear and
correct and is suitable to students’ ages and interests. The teacher’s use of academic vocabulary is precise and extends
student understanding.

Distinguished (3 Points) - The teacher links the instructional purpose of the lesson to the larger curriculum; the
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directions and procedures are clear and anticipate misunderstanding. The teacher’s explanation of content is thorough
and clear, developing conceptual understanding through clear scaffolding and connecting with students’ interests.
Students contribute to extending the content by explaining concepts to their classmates and suggesting strategies. The
teacher’s spoken and written language is expressive, and the teacher extends students’ vocabularies within the
discipline and for general use.

Domain 3B: USING QUESTIONING AND DISCUSSION TECHNIQUES
● Quality of Questions / Prompts
● Discussion Techniques
● Student Participation

Rating Description
Unsatisfactory (0 Points) - The teacher’s questions are of low cognitive challenge, with single correct responses, and are
asked in rapid succession. Interaction between the teacher and students is predominantly recitation style, with the
teacher mediating all questions and answers; the teacher accepts all contributions without asking students to explain
their reasoning. Only a few students participate in the discussion.

Basic (1 Point) - The teacher’s questions lead students through a single path of inquiry, with answers seemingly
determined in advance. Alternatively, the teacher attempts to ask some questions designed to engage students in
thinking, but only a few students are involved. The teacher attempts to engage all students in the discussion, to
encourage them to respond to one another, and to explain their thinking, with uneven results.

Proficient (2 Points) - While the teacher may use some low-level questions, he poses questions designed to promote
student thinking and understanding. The teacher creates a genuine discussion among students, providing adequate
time for students to respond and stepping aside when doing so is appropriate. The teacher challenges students to
justify their thinking and successfully engages most students in the discussion, employing a range of strategies to
ensure that most students are heard.

Distinguished (3 Points) - The teacher uses a variety or series of questions or prompts to challenge students cognitively,
advance high-level thinking and discourse, and promote metacognition. Students formulate many questions, initiate
topics, challenge one another’s thinking, and make unsolicited contributions. Students themselves ensure that all voices
are heard.

Domain 3C: ENGAGING STUDENTS IN LEARNING
● Activities and Assignments
● Grouping of Students
● Instructional Materials and Resources
● Structure and Pacing

Rating Description
Unsatisfactory (0 Points) - The learning tasks/activities, materials, and resources are poorly aligned with the
instructional outcomes, or require only rote responses, with only one approach possible. The groupings of students are
unsuitable to the activities. The lesson has no clearly defined structure, or the pace of the lesson is too slow or rushed.

Basic (1 Point) - The learning tasks and activities are partially aligned with the instructional outcomes but require only
minimal thinking by students and little opportunity for them to explain their thinking, allowing most students to be
passive or merely compliant. The groupings of students are moderately suitable to the activities. The lesson has a
recognizable structure; however, the pacing of the lesson may not provide students the time needed to be intellectually
engaged or may be so slow that many students have a considerable amount of “downtime.”

Proficient (2 Points) - The learning tasks and activities are fully aligned with the instructional outcomes and are
designed to challenge student thinking, inviting students to make their thinking visible. This technique results in active
intellectual engagement by most students with important and challenging content and with teacher scaffolding to

48



Updated May 2021

support that engagement. The groupings of students are suitable to the activities. The lesson has a clearly defined
structure, and the pacing of the lesson is appropriate, providing most students the time needed to be intellectually
engaged.

Distinguished (3 Points) - Virtually all students are intellectually engaged in challenging content through well-designed
learning tasks and activities that require complex thinking by students. The teacher provides suitable scaffolding and
challenges students to explain their thinking. There is evidence of some student initiation of inquiry and student
contributions to the exploration of important content; students may serve as resources for one another. The lesson has
a clearly defined structure, and the pacing of the lesson provides students the time needed not only to intellectually
engage with and reflect upon their learning but also to consolidate their understanding.

Domain 3D: USING ASSESSMENT IN INSTRUCTION
● Assessment criteria
● Monitoring of student learning
● Feedback to students
● Student self assessment and monitoring of progress

Rating Description
Unsatisfactory (0 Points) - Students do not appear to be aware of the assessment criteria, and there is little or no
monitoring of student learning; feedback is absent or of poor quality. Students do not engage in self- or peer
assessment.

Basic (1 Point) - Students appear to be only partially aware of the assessment criteria, and the teacher monitors student
learning for the class as a whole. Questions and assessments are rarely used to diagnose evidence of learning. Feedback
to students is general, and few students assess their own work.

Proficient (2 Points) - Students appear to be aware of the assessment criteria, and the teacher monitors student
learning for groups of students. Questions and assessments are regularly used to diagnose evidence of learning.
Teacher feedback to groups of students is accurate and specific; some students engage in self-assessment.

Distinguished (3 Points) - Assessment is fully integrated into instruction, through extensive use of formative assessment.
Students appear to be aware of, and there is some evidence that they have contributed to, the assessment criteria.
Questions and assessments are used regularly to diagnose evidence of learning by individual students. A variety of
forms of feedback, from both teacher and peers, is accurate and specific and advances learning. Students self-assess
and monitor their own progress. The teacher successfully differentiates instruction to address individual students’
misunderstandings.

Domain 3E: DEMONSTRATING FLEXIBILITY AND RESPONSIVENESS
● Lesson adjustment
● Response to students
● Persistence

Rating Description
Unsatisfactory (0 Points) - The teacher ignores students’ questions; when students have difficulty learning, the teacher
blames them or their home environment for their lack of success. The teacher makes no attempt to adjust the lesson
even when students don’t understand the content.

Basic (1 Point) - The teacher accepts responsibility for the success of all students but has only a limited repertoire of
strategies to use. Adjustment of the lesson in response to assessment is minimal or ineffective.

Proficient (2 Points) - The teacher successfully accommodates students’ questions and interests. Drawing on a broad
repertoire of strategies, the teacher persists in seeking approaches for students who have difficulty learning. If
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impromptu measures are needed, the teacher makes a minor adjustment to the lesson and does so smoothly.

Distinguished (3 Points) - The teacher seizes an opportunity to enhance learning, building on a spontaneous event or
students’ interests, or successfully adjusts and differentiates instruction to address individual student
misunderstandings. Using an extensive repertoire of instructional strategies and soliciting additional resources from the
school or community, the teacher persists in seeking effective approaches for students who need help.

DOMAIN 4 – Professional Responsibilities

Domain 4A: REFLECTING ON TEACHING
● Accuracy
● Use in future teaching

Rating Description
Unsatisfactory (0 Points) - The teacher does not know whether a lesson was effective or achieved its instructional
outcomes, or the teacher profoundly misjudges the success of a lesson. The teacher has no suggestions for how a
lesson could be improved.

Basic (1 Point) - The teacher has a generally accurate impression of a lesson’s effectiveness and the extent to which
instructional outcomes were met. The teacher makes general suggestions about how a lesson could be improved.

Proficient (2 Points) - The teacher makes an accurate assessment of a lesson’s effectiveness and the extent to which it
achieved its instructional outcomes and can cite general references to support the judgment. The teacher makes a few
specific suggestions of what could be tried another time the lesson is taught.

Distinguished (3 Points) - The teacher makes a thoughtful and accurate assessment of a lesson’s effectiveness and the
extent to which it achieved its instructional outcomes, citing many specific examples from the lesson and weighing the
relative strengths of each. Drawing on an extensive repertoire of skills, the teacher offers specific alternative actions,
complete with the probable success of different courses of action.

Domain 4B: MAINTAINING ACCURATE RECORDS
● Student completion of assignments
● Student progress in learning
● Non-instructional records

Rating Description
Unsatisfactory (0 Points) - The teacher’s system for maintaining information on student completion of assignments and
student progress in learning is nonexistent or in disarray. The teacher’s records for non-instructional activities are in
disarray, the result being errors and confusion.

Basic (1 Point) - The teacher’s system for maintaining information on student completion of assignments and student
progress in learning is rudimentary and only partially effective. The teacher’s records for non-instructional activities are
adequate but inefficient, and unless given frequent oversight by the teacher, prone to errors.

Proficient (2 Points) - The teacher’s system for maintaining information on student completion of assignments, student
progress in learning, and non-instructional records is fully effective.

Distinguished (3 Points) - The teacher’s system for maintaining information on student completion of assignments,
student progress in learning, and non-instructional records is fully effective. Students contribute information and
participate in maintaining the records.
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Domain 4C: COMMUNICATING WITH FAMILIES
● Information about the instructional program
● Information about individual students

● Engagement of families in the instructional program

Rating Description
Unsatisfactory (0 Points) - The teacher provides little information about the instructional program to families; the
teacher’s communication about students’ progress is minimal. The teacher does not respond, or responds insensitively,
to parental concerns.

Basic (1 Point) - The teacher makes sporadic attempts to communicate with families about the instructional program
and about the progress of individual students but does not attempt to engage families in the instructional program.
Moreover, the communication that does take place may not be culturally sensitive to those families.

Proficient (2 Points) - The teacher provides frequent and appropriate information to families about the instructional
program and conveys information about individual student progress in a culturally sensitive manner. The teacher makes
some attempts to engage families in the instructional program.

Distinguished (3 Points) - The teacher communicates frequently with families in a culturally sensitive manner, with
students contributing to the communication. The teacher responds to family concerns with professional and cultural
sensitivity. The teacher’s efforts to engage families in the instructional program are frequent and successful.

Domain 4D: PARTICIPATING IN THE PROFESSIONAL COMMUNITY
● Relationships with colleagues
● Involvement in a culture of professional inquiry
● Service to the school

● Participation in school and district projects

Rating Description
Unsatisfactory (0 Points) - The teacher’s relationships with colleagues are negative or self-serving. The teacher avoids
participation in a professional culture of inquiry, resisting opportunities to become involved. The teacher avoids
becoming involved in school events or school and district projects.

Basic (1 Point) - The teacher maintains cordial relationships with colleagues to fulfill duties that the school or district
requires. The teacher participates in the school’s culture of professional inquiry when invited to do so. The teacher
participates in school events and school and district projects when specifically asked.

Proficient (2 Points) - The teacher’s relationships with colleagues are characterized by mutual support and cooperation;
the teacher actively participates in a culture of professional inquiry. The teacher volunteers to participate in school
events and in school and district projects, making a substantial contribution.

Distinguished (3 Points) - The teacher’s relationships with colleagues are characterized by mutual support and
cooperation, with the teacher taking initiative in assuming leadership among the faculty. The teacher takes a leadership
role in promoting a culture of professional inquiry. The teacher volunteers to participate in school events and district
projects, making a substantial contribution and assuming a leadership role in at least one aspect of school or district
life.

Domain 4E: GROWING AND DEVELOPING PROFESSIONALLY
● Enhancement of content knowledge and pedagogical skill
● Receptivity to feedback from colleagues

● Service to the profession
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Rating Description
Unsatisfactory (0 Points) - The teacher engages in no professional development activities to enhance knowledge or skill.
The teacher resists feedback on teaching performance from either supervisors or more experienced colleagues. The
teacher makes no effort to share knowledge with others or to assume professional responsibilities.

Basic (1 Point) - The teacher participates to a limited extent in professional activities when they are convenient. The
teacher engages in a limited way with colleagues and supervisors in professional conversation about practice, including
some feedback on teaching performance. The teacher finds limited ways to assist other teachers and contribute to the
profession.

Proficient (2 Points) - The teacher seeks out opportunities for professional development to enhance content knowledge
and pedagogical skill. The teacher actively engages with colleagues and supervisors in professional conversation about
practice, including feedback about practice. The teacher participates actively in assisting other educators and looks for
ways to contribute to the profession.

Distinguished (3 Points) - The teacher seeks out opportunities for professional development and makes a systematic
effort to conduct action research. The teacher solicits feedback on practice from both supervisors and colleagues. The
teacher initiates important activities to contribute to the profession.

Domain 4F – SHOWING PROFESSIONALISM
● Integrity and ethical conduct
● Service to students
● Advocacy
● Decision making
● Compliance with school and district regulations

Rating Description
Unsatisfactory (0 Points) - The teacher displays dishonesty in interactions with colleagues, students, and the public. The
teacher is not alert to students’ needs and contributes to school practices that result in some students being ill served
by the school. The teacher makes decisions and recommendations that are based on self-serving interests. The teacher
does not comply with school and district regulations.

Basic (1 Point) - The teacher is honest in interactions with colleagues, students, and the public. The teacher’s attempts
to serve students are inconsistent, and unknowingly contribute to some students being ill served by the school. The
teacher’s decisions and recommendations are based on limited though genuinely professional considerations. The
teacher must be reminded by supervisors about complying with school and district regulations.

Proficient (2 Points) - The teacher displays high standards of honesty, integrity, and confidentiality in interactions with
colleagues, students, and the public. The teacher is active in serving students, working to ensure that all students
receive a fair opportunity to succeed. The teacher maintains an open mind in team or departmental decision-making.
The teacher complies fully with school and district regulations.

Distinguished (3 Points) - The teacher can be counted on to hold the highest standards of honesty, integrity, and
confidentiality and takes a leadership role with colleagues. The teacher is highly proactive in serving students, seeking
out resources when needed. The teacher makes a concerted effort to challenge negative attitudes or practices to
ensure that all students, particularly those traditionally underserved, are honored in the school. The teacher takes a
leadership role in team or departmental decision-making and helps ensure that such decisions are based on the highest
professional standards. The teacher complies fully with school and district regulations, taking a leadership role with
colleagues.

This form was created using: THE FRAMEWORK FOR TEACHING, EVALUATION INSTRUMENT, 2013
EDITION by CHARLOTTE DANIELSON
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Week 5 Evaluation of Student Teaching

Student Teacher: Date:

School: Subject(s)/Grade Level(s):

Completed by: My mentor teacher reviewed this evaluation with me.  Signature

Please make 2 copies.  Keep one for yourself and give the original and other copy to the student teacher.

Domain 2:  The Classroom Environment

Directions:  Please place an NA, 0, 1, 2, and  3 in the column indicating your assessment of the component.
Refer to the Danielson Framework Reference Guide to inform your scoring and written feedback.

Components: Week 5

2a.  Creates an environment of respect and rapport

2b.  Establishes a culture for learning

2c.  Manages classroom procedures

2d.  Manages student behavior

2e.  Organizes physical space

Comments:
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Week 9 Evaluation of Student Teaching
Page 1 of 2

Student Teacher: Date:

School: Subject(s)/Grade Level(s):

Completed by: My mentor teacher reviewed this evaluation with me.  Signature

Please make 2 copies.  Keep one for yourself and give the original and other copy to the student teacher.

Domain 3:  Instruction

Directions:  Please place an NA, 0, 1, 2, or 3 in the column indicating your assessment of the component.
Refer to the Danielson Framework Reference Guide to inform your scoring and written feedback.

Components: Week 9

3a. Communicates with students

3b.  Uses questioning and discussion techniques

3c.  Engages students in learning

3d.  Uses assessments in instruction

3e.  Demonstrates flexibility and responsiveness

Comments:
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Week 9 Evaluation of Student Teaching
Page 2 of 2

Domain 2:  The Classroom Environment

Directions: If growth has been observed, please update the scores to reflect current level of performance.

Components: Week 9

2a.  Creates an environment of respect and rapport

2b.  Establishes a culture for learning

2c.  Manages classroom procedures

2d.  Manages student behavior

2e.  Organizes physical space

Comments:
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Rocky Mountain College Teacher Education Professional  Dispositions

Standard
0

Unacceptable Performance
1

Needs Improvement
2

Acceptable Performance

Attendance
(Freshman-Senior)

InTASC 9 Misses scheduled days
without providing notification

Misses (2-3) scheduled days,
but provides advanced notice

Attends according to assigned
schedule and misses 0-1

scheduled days

Timeliness
(Freshman-Senior)

InTASC 9 Frequently late; does not
respond to emails

On time in most situations, and
provides notification if late;

responds to emails but not in a
timely fashion

Always on time or appropriately
early; responds to emails

Contributes to College
Classroom Environment in a
Safe/Positive Way
(Freshman-Senior)

InTASC 3 Rarely contributes to class or
otherwise negatively affects

the classroom

Occasionally contributes to
class environment positively

Consistently contributes to class
environment positively

Collaborates with
Peers/Mentors in Coursework
(Freshman-Senior)

InTASC 3 Rarely collaborates with
peers and mentors

Occasionally collaborates with
peers and mentors

Seeks out opportunities to
collaborate

Effective Communicator
(speaking, listening, and writing)
(Freshman-Senior)

InTASC 8 Rarely demonstrates effective
communication skills

Demonstrates effective
communication skills in most

areas

Demonstrates effective
communication skills in all areas

Academic Integrity
(demonstrates professional
ethics)
(Freshman-Senior)

InTASC 9 Lacks academic integrity Generally demonstrates
academic integrity

Consistently demonstrates
academic integrity

Task Completion
(Freshman-Senior)

InTASC 10 Needs reminders to complete
tasks

Completes most tasks
responsibly and in a timely

manner

Completes tasks responsibly
and in a timely manner

Response to Feedback
(Freshman-Senior)

InTASC 10 Responds inappropriately to
feedback

Responds to feedback
appropriately

Seeks feedback and responds
by reflecting upon and

integrating feedback into future
acts

Belief that All Students Can
Learn
(Junior-Senior)

InTASC 1 Fails to demonstrate the
belief that all students can

learn

Sometimes demonstrates the
belief that all students can learn

Demonstrates the belief that all
students can learn

Fairness in the Treatment of
Individuals
(Sophomore -Senior)

InTASC 9 Fails to use fair procedures in
dealing with individuals

Sometimes demonstrates fair
and equitable treatment of

individuals

Consistently treats individuals
fairly and equitably

Reflection and Analysis of
Learning and Teaching
(Freshman-Senior)

InTASC 6 Fails to reflect on learning
and teaching practices

Reflects on learning and
teaching with prompting and

support

Reflects on and analyzes
learning and teaching

Differentiating for Diverse
Learners
(Junior-Senior)

InTASC 2 Fails to plan for the diversity
of learners

Plans lessons to meet the needs
of the diversity of learners

Plans and implements lessons
to meet the needs of the

diversity of learners

Engages in Professional Learning
(Sophomore-Senior)

InTASC 10 Fails to engage in professional
learning

Occasionally engages in
professional learning

Regularly engages in
professional learning
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Week 11 Assessment of Content Knowledge
Demonstrated During Student Teaching

Elementary Education Page 1 of 2

Student Teacher: Date:

School: Subject(s)/Grade Level(s):

Completed by: My mentor teacher reviewed this evaluation with me.  Signature

Please make 2 copies.  Keep one for yourself and give the original and other copy to the student teacher.

This evaluation is based on INTASC Standard #1: The student teacher understands the central concepts, tools of inquiry, and
structure of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter
meaningful for students.

Refer to the Danielson Framework Reference Guide to inform your scoring.  Record a score for each subject in the box provided.

3 = Advanced   2 = Proficient  1 = Basic  0 = Insufficient

Mark the box with N/A if the student teacher did not work in the subject area at  any time during the student teaching experience.

Domain 1A: DEMONSTRATING KNOWLEDGE OF CONTENT AND PEDAGOGY

● Knowledge of content and structure of the discipline
● Knowledge of prerequisite relationships
● Knowledge of content-related pedagogy

Language Arts

Mathematics

Science

Social Studies

Domain 1B: DEMONSTRATING KNOWLEDGE OF STUDENTS

● Knowledge of child and adolescent development
● Knowledge of the learning process
● Knowledge of students’ skills, knowledge, language proficiency
● Knowledge of students’ interests and cultural heritage
● Knowledge of students’ special needs

Language Arts

Mathematics

Science

Social Studies
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Week 11 Assessment of Content Knowledge
Demonstrated During Student Teaching

Elementary Education Page 2 of 2

Domain 1C: SETTING INSTRUCTIONAL OUTCOMES

● Value, sequence, and alignment
● Clarity
● Balance
● Suitability for diverse students

Language Arts

Mathematics

Science

Social Studies

Domain 1D: DEMONSTRATING KNOWLEDGE OF RESOURCES

● Resources for classroom use
● Resources to extend content knowledge and pedagogy
● Resources for students

Language Arts

Mathematics

Science

Social Studies

Domain 1E: DESIGNING COHERENT INSTRUCTION

● Learning activities
● Instructional materials and resources
● Instructional groups
● Lesson and unit structure

Language Arts

Mathematics

Science

Social Studies

Domain 1F: DESIGNING STUDENT ASSESSMENTS

● Congruence with instructional outcomes
● Criteria and standards
● Design of formative assessments
● Use for planning

Language Arts

Mathematics

Science

Social Studies

___________________________________________ ______________________ ______
Student Teacher Signature (I have been made aware of this assessment) Print Name Date

___________________________________________ ______________________ ______
Mentor Teacher Signature (I have been made aware of this assessment) Print Name Date
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Week 11 Assessment of Content Knowledge
Demonstrated During Student Teaching

Secondary and K-12  Education Page 1 of 2

Student Teacher: Date:

School: Subject(s)/Grade Level(s):

Completed by: My mentor teacher reviewed this evaluation with me.  Signature

Please make 2 copies.  Keep one for yourself and give the original and other copy to the student teacher.

This evaluation is based on INTASC Standard #1: The student teacher understands the central concepts, tools of inquiry, and
structure of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter
meaningful for students.

Refer to the Danielson Framework Reference Guide to inform your scoring.  Record a score  in the box provided.

3 = Advanced   2 = Proficient  1 = Basic  0 = Insufficient

Content Area: ______________________________

Domain 1A: DEMONSTRATING KNOWLEDGE OF CONTENT AND PEDAGOGY

● Knowledge of content and structure of the discipline
● Knowledge of prerequisite relationships
● Knowledge of content-related pedagogy

Domain 1B: DEMONSTRATING KNOWLEDGE OF STUDENTS

● Knowledge of child and adolescent development
● Knowledge of the learning process
● Knowledge of students’ skills, knowledge, language proficiency
● Knowledge of students’ interests and cultural heritage
● Knowledge of students’ special needs

Domain 1C: SETTING INSTRUCTIONAL OUTCOMES

● Value, sequence, and alignment
● Clarity
● Balance
● Suitability for diverse students

Domain 1D: DEMONSTRATING KNOWLEDGE OF RESOURCES

● Resources for classroom use
● Resources to extend content knowledge and pedagogy
● Resources for students
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Week 11 Assessment of Content Knowledge
Demonstrated During Student Teaching

Secondary and K-12  Education Page 2 of 2

Domain 1E: DESIGNING COHERENT INSTRUCTION

● Learning activities
● Instructional materials and resources
● Instructional groups
● Lesson and unit structure

Domain 1F: DESIGNING STUDENT ASSESSMENTS

● Congruence with instructional outcomes
● Criteria and standards
● Design of formative assessments
● Use for planning

___________________________________________ ______________________ ______
Student Teacher Signature (I have been made aware of this assessment) Print Name Date

___________________________________________ ______________________ ______
Mentor Teacher Signature (I have been made aware of this assessment) Print Name Date
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Week 13 Evaluation of Student Teaching
Page 1 of 3

Student Teacher: Date:

School: Subject(s)/Grade Level(s):

Completed by: My mentor teacher reviewed this evaluation with me.  Signature

Please make 2 copies.  Keep one for yourself and give the original and other copy to the student teacher.

Domain 4: Professional Responsibilities

Directions:  Please place an NA, 0, 1, 2, or 3 in the column indicating your assessment of the component.
Refer to the Danielson Framework Reference Guide to inform your scoring and written feedback.

Components: Week 13

4a. Reflects on teaching

4b.  Maintains accurate records

4c. Communicates with families

4d.  Participates in a professional community

4e.  Grows and develops professionally

4f.  Displays professionalism

Comments:

61



Updated May 2021

Week 13 Evaluation of Student Teaching
Page 2 or 3

Domain 3:  Instruction

Directions: If growth has been observed, please update the scores to reflect current level of performance.

Components: Week 13

3a. Communicates with students

3b.  Uses questioning and discussion techniques

3c.  Engages students in learning

3d.  Uses assessments in instruction

3e.  Demonstrates flexibility and responsiveness

Comments:
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Week 13 Evaluation of Student Teaching
Page 3 of  3

Domain 2:  The Classroom Environment

Directions: If growth has been observed, please update the scores to reflect current level of performance.

Components: Week 13

2a.  Creates an environment of respect and rapport

2b.  Establishes a culture for learning

2c.  Manages classroom procedures

2d.  Manages student behavior

2e.  Organizes physical space

Comments:
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Part III: Licensure
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License Application

● During EDC490S/E (student teaching), you will be helped through the licensing process.
● Dr. Stevie Schmitz, Rocky Mountain College's licensing officer, must have a copy of your license

application, your Praxis score, and your student teaching evaluation in order to process your
license recommendation.  Your advisor will assign the points received for your student teaching
evaluation and your Praxis score.  The office of student records will verify the points received for
your content coursework GPA.  Please review the Montana Assessment for Content Knowledge
page which follows for the required points for licensure. 

● In order to be licensed in other states, please review that state’s requirements carefully, fill out the
appropriate forms, and take them to Dr. Stevie Schmitz in the office of student records.

● Questions regarding licensure should be addressed to Dr. Stevie Schmitz at 406-657-1134.

Montana Assessment for Content Knowledge
Montana Assessment for Content Knowledge Verification: Educator Candidates

Updated September 2016

Beginning in the spring of 2018, teacher candidates completing an accredited Educator Preparation
Provider (EPP) program in Montana must meet the minimum content knowledge requirements described
below to be recommended for licensure/endorsement. This policy is the result of ongoing dialogue and
consensus between the Montana Office of Public Instruction (OPI) and Montana EPPs. This practice
ensures consistency across state programs. Montana Board of Public Education accredited schools must
employ teachers with an active Montana license and assign those teachers to teach classes in their
endorsed subject area(s).

Montana Assessment of Content Knowledge Verification

Teacher candidates must earn at least 7 points on the Montana Assessment of Content Knowledge prior to
recommendation for licensure/endorsement by an accredited Montana EPP. The possible range for the
Content Knowledge Score (CKS) is 0-10.  Teacher candidates earning fewer than 7 CKS points or who score
zero on any of the three rubric components shall not be recommended for licensure/endorsement. For
candidates receiving a score of 1* on rubric components 1, 2, or 3, each Montana EPP will conduct a
further individualized review of the candidate’s content knowledge and teaching skills, based on
established policy, to ensure that the candidate merits recommendation for licensure/endorsement.

Assessment of Content Knowledge Coursework GPA
The range for awarding points is 0-4 and will be calculated as follows:

GPA Points
3.50 – 4.00 4
3.00 – 3.49 3
2.65 – 2.99 2
2.00 – 2.64 1*
Below 2.00 0
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Assessment of Content Knowledge Demonstrated During Student Teaching/ Clinical Practice
The range for awarding points is 0-3 and will be calculated as follows:

Descriptor Points
Knowledge is Advanced 3
Knowledge is Proficient 2
Knowledge is Basic 1*
Knowledge is Insufficient 0

Note: The assessment is completed by a mentor teacher, college or university supervisor, or faculty
member.

Assessment of Content Knowledge on appropriate Praxis Subject Assessments
The range for awarding points is 0-3 and will be calculated as follows:

Score Range Points
Meets/Exceeds MT score 3
At least 90 % of MT score 2
At least 80 % of MT score 1*
Below 80 % of MT score 0
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Elementary Education Content Coursework GPA

Rocky Mountain College students must submit the following form to acquire a general education
coursework GPA.  This form must be completed and submitted to the appropriate advisor before the
completion of student teaching.  Students must select a minimum of 30 course credits from the following
categories: math, writing, natural sciences, HHP, fine arts, and humanities/social sciences.  Students may
not select pass/fail courses, as they cannot be calculated as part of the GPA. These courses are listed on
the general education advising form.  Only two courses may be selected from any one category.

Students need to complete the following information:

Student Name: __________________________ (Local) Address:________________________________

Phone:____________ Student teaching will be completed: semester__________  Year________

Course Number
General Education Category

(Listed above)
Number of Credits

Final grade received for
the course

Example: ENG 119 Writing 3 A

Student Signature:____________________________  Advisor Signature:_______________________
Date of Signature:____________________________ Date of Signature:________________________

Following submittal of this form to the appropriate advisor, the form will be sent to Rocky Mountain
College’s office of student records to calculate the 30 credit GPA.

To be completed at the office of student records:

30 Credit GPA__________________________

Signature:_______________________________

Date:________
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Reading Minor Content Coursework GPA

Rocky Mountain College students must submit this form to determine a reading minor coursework GPA.
This form must be completed and submitted to the appropriate advisor before the completion of student
teaching.

Student Name: _______________________  (Local) Address:________________________________

Phone:____________  Student teaching will be completed: Semester  _______   Year  ________

Course Number Course Name
Number of

Credits
Final grade

EDC 305 Emergent Literacy 3
EDC 318 Diagnostic Reading 3
EDC 350 M/M Reading and Language Arts 4

EDC 353
Teaching Reading/Writing in the Content

Areas
2

EDC 357 Reading Clinic 2
EDC 260 Children’s Literature 3
EDC 362 Adolescent Readers 3
EDC 436 K-12 Process Writing 3

Student Signature:_______________________ Advisor Signature:_______________________

Date of Signature:_______________________ Date of Signature:_______________________

Following the submission of this form to the appropriate advisor, it will sent to the
office of student records to calculate the 23-credit reading minor GPA.

To be completed by the Office of Student Records:

23-Credit Reading Content Coursework GPA______

Signature:_______________________________

Date:________
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PRAXIS II CONTENT TESTS (2019)

ART BIOLOGY CHEMISTRY ELEMENTARY EDUCATION

-5134 -5235 -5245 -5018

Score Range Points Score Range Points Score Range Points Score Range Points

158 - 200 3 151 - 200 3 149 - 200 3 163 - 200 3

142-157 2 136-150 2 134-148 2 147-162 2

126-141 1* 121-135 1* 119-133 1* 130-146 1*

<126 0 <121 0 <119 0 <130 0

EARTH SCIENCE GENERAL SCIENCE HEALTH AND PHYSICAL

GOVERNMENT/

POLITICAL SCIENCE

-5571 -5435 ENHANCEMENT -5857 -5931

Score Range Points Score Range Points Score Range Points Score Range Points

151 - 200 3 152 - 200 3 155 - 200 3 149 - 200 3

136-150 2 137 - 151 2 140-154 2 134-148 2

121-135 1* 122-136 1* 124-139 1* 119-133 1*

<121 0 <122 0 <124 0 <119 0

ENGLISH LANGUAGE ARTS HISTORY MATHEMATICS GENERAL SOCIAL STUDIES

-5038 -5941 -5161 -5081

Score Range Points Score Range Points Score Range Points Score Range Points

167 - 200 3 146 - 200 3 160 - 200 3 155 - 200 3

150-166 2 131-145 2 144 - 159 2 140 -154 2

134-149 1* 117-130 1* 128 - 143 1* 124-139 1*

<134 0 <117 0 <128 0 <124 0

MUSIC PSYCHOLOGY TEACHING READING TEACHING READING

-5113 -5391 Expires 8/30/21---5204 Effective 9/1/21 ---5206

Score Range Points Score Range Points Score Range Points Score Range Points

152 - 200 3 154 - 200 3 159 - 200 3 156 - 200 3

137-151 2 139-153 2 143-158 2 140-155 2

122-136 1* 123-138 1* 127-142 1* 124-139 1*

<122 0 <123 0 <127 0 <124 0

Broadfield Social Studies take test #5081

Broadfield Science take area of emphasis and test #5435

If you are receiving a minor, you are required to take the Praxis in your minor
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