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Mission Statement 

 

Rocky Mountain College educates future leaders through liberal arts and professional programs 
that cultivate critical thinking, creative expression, ethical decision-making, informed citizenship, 
and professional excellence. 

 

Core Themes 

 

Academic Excellence 

Rocky Mountain College creates a culture of learning by providing distinctive academic programs 
designed and executed by outstanding faculty. The College is committed to the liberal arts and 
sciences as the basis for all academic development and as the foundation of the student 
experience. This commitment directs the College's general education requirements and the 
expectations of students engaged in the various disciplines. Graduates possess knowledge and 
abilities that promote professional excellence and lifelong learning through the combination of 
programs in the traditional liberal arts and sciences with professions-oriented disciplines. 

Transformational Learning 

Rocky Mountain College embraces its role as a transformational agent in the lives of students and 
elevates them educationally, economically, socially, and culturally. The College promotes the 
development of the whole person to maximize students' human and leadership potential. The 
College, more than the sum of its curricula and programming, affords students opportunities to 
engage in a wide range of curricular, co-curricular, and extra-curricular opportunities, enhancing 
the student experience. 

Shared Responsibility and Stewardship 

Rocky Mountain College strives to be the embodiment of its mission. By serving as a capable 
steward of resources and by employing a participative and effective governance model, the 
College demonstrates application of the concepts expressed in its mission. Specifically, the 
College strives to engage in informed and ethical decision-making through the application of best 
practices as a means to promote organizational development and excellence. In short, the College 
endeavors to manifest the ideals of critical thinking, ethical decision-making, informed citizenship 
(from an organizational perspective), and professional (organizational) excellence. In doing so, the 
College models abilities, dispositions, and behaviors expected of students. 
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Professional Educators of Montana Code of Ethics 
 

Professional educators recognize and accept their responsibility to create learning 
environments to help all students reach their full potential.  They understand the trust and 
confidence placed in them by students, families, colleagues, and the community.  To achieve 
their professional purpose, educators strive to maintain the highest ethical standards. The 
Professional Educators of Montana Code of Ethics sets out these fundamental principles which 
guide their behavior.         
 
Principle I.  Commitment to Students and Families.  The ethical educator: 

 
A. Makes the well-being of students the foundation of all decisions and actions. 
B. Promotes a spirit of inquiry, creativity, and high expectations. 
C. Assures just and equitable treatment of every student. 
D. Protects students when their learning or well-being is threatened by the unsafe, incompetent, 

unethical or illegal practice of any person. 
E. Keeps information confidential that has been obtained in the course of professional service, 

unless disclosure serves a compelling purpose in the best interest of students, or is required 
by law. 

F. Respects the roles, responsibilities and rights, of students, parents and guardians. 
G. Maintains appropriate educator-student relationship boundaries in all respects, including 

speech, print, and digital communications.      
 

Principle II.  Commitment to the Profession.  The ethical educator: 
 

A. Fulfills professional obligations with diligence and integrity.  
B. Demonstrates continued professional growth, collaboration and accountability.   
C. Respects the roles, responsibilities, and rights of colleagues,  support personnel, and 

supervisors.  
D. Contributes to the development of the profession’s body of knowledge. 
E. Manages information, including data, with honesty. 
F. Teaches without distortion, bias, or prejudice. 
G. Represents professional qualifications accurately. 

 
 Principle III.  Commitment to the Community.  The ethical educator: 

 
A. Models the principles of citizenship in a democratic society. 
B. Understands and respects diversity.  
C. Protects the civil and human rights of students and colleagues. 
D. Assumes responsibility for personal actions. 
E. Demonstrates good stewardship of public resources. 
F. Exemplifies a positive, active role in school-community relations. 
G. Adheres to the terms of contracts, district policies and procedures,  and relevant statutes and 

regulations. 
 

 
Adopted by the Certification Standards and Practices Advisory Council July 13, 2016. 
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Teacher Education Program Conceptual Framework 
 
 
 

Mission 
The mission of the Rocky Mountain College teacher preparation program is grounded in the liberal 
arts and designed to prepare competent practitioners who are able to meet the challenges and demands 
of a global, complex classroom. Embedded in our teacher preparation program is the commitment to 
ensure that our graduates are able to utilize the resources available to them to collaboratively resolve 
issues facing teachers today. The evolving nature of knowledge requires the conceptualization of 
learning as a lifelong process, since knowledge bases and recommended professional practice change 
over time. Thus, it is not the goal of the Rocky Mountain College teacher preparation program to 
produce "finished" teachers; rather, its purpose is to empower our preservice teachers to transmit and 
make understandable the immense knowledge base now in existence, to be lifelong learners, and to 
inspire and develop these capacities in others. Our program is guided by our Purpose, targeted basis 
for Knowledge, Skills, and Dispositions, and overall Vision, each of which informs our practices and 
each of which is woven into every aspect of our candidates' educational experiences. 
 

Purpose 
The rigorous classroom content of Rocky Mountain College is tied to CAEP standards, INTASC 
standards, Montana Board of Education standards, and our own program objectives . A variety of 
teaching and learning strategies will insure that our prospective teachers understand the central 
concepts, tools of inquiry, and structure of the discipline(s) they intend to teach and will be capable of 
creating learning experiences that make these aspects of subject matter meaningful for their future 
students. Our preservice teachers implement theory into practice via their practica and their student 
teaching experience, further developing their understanding of how students learn and develop and 
gaining expertise in providing learning opportunities that support students' intellectual, social, and 
personal development. By graduation, Rocky Mountain College’s teacher candidates will be able to 
demonstrate their understanding of a common core of education-based knowledge which they have 
gained both through their study in the liberal arts and in their selected area of content specialization. 
They will evidence integrity in the use of this knowledge in their future teaching practice. 

 
Knowledge, Skills, and Dispositions 

The education department faculty believes that the process of training a teacher is based on the notion 
that teachers should possess certain knowledge, skills, and dispositions: 
 

• performance excellence, including the ability to address diversity and individual learner 
development; 

• the ability to use technology appropriately; 
• content knowledge; 
• a thorough professional knowledge base; and 
• the dispositions necessary for successful teaching and learning 
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Performance Excellence 
Rocky Mountain College teacher candidates demonstrate their readiness to assume responsibility for 
classroom teaching by using appropriate teaching practices including effective communication, 
effective classroom management skills1, developmentally appropriate instructional practices2, 
curriculum planning and implementation3, and assessment4. Via a sophomore practicum, a junior field 
experience, a senior-level 40-hour partnership with a cooperating local classroom teacher for 
secondary preservice teachers, and a 15-week practice teaching semester, our preservice teachers come 
to understand the importance of contextual and experiential learning to their own success and the 
success of their future students, as well as the connection between academic learning and the skills 
required in the workforce. They also comprehend how students differ in their approaches to learning 
and are able to create instructional opportunities adapted to a widely diverse population of learners, 
capitalizing on students' varied exceptionalities in ways that contribute to the development of each 
student's fullest potential, regardless of background. Rocky Mountain College's preservice teachers 
will be able to identify student strengths and weaknesses, develop techniques to support a student’s 
initiative and self-responsibility, and create and use a variety of instructional strategies to encourage 
the development of critical thinking, problem solving, and performance skills. 
 

Technology 
Candidates will demonstrate the ability to use information technology appropriately to support student 
learning and productivity1. Our preservice teachers are encouraged to incorporate communications 
technologies throughout their education curriculum; they are expected to possess not only computer 
literacy but also the ability to use communications technologies in carrying out their roles and 
responsibilities as future educators2. Technology can enhance the ability of the teacher candidate to 
capitalize on individual and group motivation and behavior in order to create a learning environment 
that encourages positive social interaction, active engagement in learning, and self-motivation3, as well 
as to foster skill in effective verbal, nonverbal, and media communication techniques, thus 
engendering active inquiry, collaboration, and supportive interaction in their classrooms. 
 

Content Knowledge 
Rocky Mountain College's academic disciplines provide students with a focal point around which they 
can synthesize knowledge they have acquired in our education program to effectively plan their 
instruction based on a solid knowledge of their particular content area's subject matter, their students, 
the community they will eventually live in, and their state's curriculum standards1. We are dedicated to 
assuring that our teacher candidates are knowledgeable in their chosen fields and can impart this 
knowledge to help all of their students learn. This knowledge is not limited to known and existing 
information but includes the ability to generate and understand innovations in the field and the 
possession of the skills and dispositions necessary to remain current.  The education department is 
committed to the essential elements of the Response to Intervention (RTI) approach as a 
foundation for the instructional practices we instill in our students along with their own content 
knowledge, implying a broad general foundation in the liberal arts as well as a depth of knowledge 
appropriate for each level of expertise.  Such knowledge is necessary to make appropriate pedagogical 
decisions based upon an understanding of diverse groups, of the technological applications necessary 
to support learning, of the emotional intelligence needed to establish rapport and communicate 
effectively, and of the qualities and dispositions of a professional educator.2 
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Professional Knowledge Base 
Our teacher candidates will demonstrate the self-reflective attitude necessary to foster increasingly 
productive relationships with colleagues, families, and agencies in the larger community; an ability to 
self-reflect and continually evaluate the effects of their choices and actions on students, families, other 
constituencies, and various professionals in the learning community; and a desire to seek out every 
available opportunity to grow professionally1, 2.  Development of these traits ensures that our 
preservice teachers are able to integrate their understanding of human development and learning, 
curriculum development, classroom management, and content-appropriate teaching strategies to 
provide effective instruction and assessment for all learners. Rocky Mountain College teacher 
candidates will be able to contextualize classroom practice based upon the knowledge of how people 
learn in a particular content area and how that learning can best be facilitated and evaluated using 
formal and informal assessment strategies, thereby ensuring the continuous intellectual, social, and 
physical development of their students. Our teacher candidates will be able to demonstrate 
professional knowledge by anticipating and recognizing common misconceptions3, typical 
misunderstandings4, and developmentally appropriate responses to instruction and assessment in their 
particular content area. Candidates will also be able to develop content aligned to Montana’s Common 
Core as well as formative and summative practices validated by the Smarter Balanced assessment 
components, all in the context of students' backgrounds, experiences, motivations, learning styles, 
abilities, and interests. Of crucial importance for Montana educators is the education of their American 
Indian students. To quote from Montana's Office of Public Instruction "Essential Understandings"— 
 

Identity is an issue with which human beings struggle throughout their lifetime. 
Questions of “Who am I?” and “How do I fit in?” are universal questions of the human 
condition. Schools have historically been a place for students to explore their identity. 
However, when the culture of students' homes and communities are not evident in 
school, finding a way to belong within that system is more difficult and can lead to 
frustration. Educators need to ensure that each student has an opportunity to feel 
included in the classroom either through materials or pedagogical practices…Amidst 
all of these issues, educators must remember that Indian students come to school with a 
variety of backgrounds. They have differences of skin color, dress, and behavior; and 
there may be deeper and subtler differences of values and of ways of being and 
learning. 

 
Our Vision 

 
The Rocky Mountain College teacher education program 

graduates new teachers 
who are capable of creating classroom environments 

where all students can learn. 
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Program Learning Outcomes 
 

The professional education program at Rocky Mountain College enables its graduates to 
 

• apply their knowledge of human growth, development, and learning to the individual learning styles of 
all their future students; 

 
• demonstrate a thorough knowledge of the professional literature and the current trends, issues, 

research, and research methods across disciplines and in each pertinent content area; 
 
• communicate clearly, accurately, and professionally, both in speech and writing, to their future 

students, their peers, their colleagues, their students' parents/families, community persons, and other 
community organizations; 

 
• demonstrate knowledge of the legal and ethical responsibilities of educators, as well as the underlying 

foundations and history of education in the United States; 
 
• engage their future students in learning activities that promote critical as well as creative thinking; 
 
• describe major educational aspects of the American school, including its purpose, administrative 

organization, financial aspects, board functions, and general operations; 
 
•  reflectively analyze their teaching and learning in order to improve throughout their careers; 
 
• teach listening, speaking, reading, and writing skills appropriate to their future students' ability levels 

and content areas; 
 
• design and organize learning environments that accommodate individual learning styles and where 

their future students are active, responsible, and self-directed learners; 
 
• create and implement classroom management strategies to promote a cooperative learning 

environment, one that promotes their future students' self-esteem and helps them respect the rights, 
interests, heritage, and abilities of others; 

 
• choose and create appropriate, authentic means of assessing student learning and progress; 

 
• use a variety of technologies and resources to enhance instruction and student performance; and select 

and design strategies and materials for interdisciplinary teaching and learning experiences as well as for 
teaching discrete subject areas; and 

 
• develop an understanding and awareness of the distinct and unique heritage of the American Indian 

and provide instruction which preserves that cultural integrity. 
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Rocky Mountain College Teacher Candidates' Dispositions  
 
InTasc Standard 1, Subject Matter 
_____  The teacher candidate realizes that subject matter knowledge is not a fixed body of facts but is complex and ever-
evolving. He or she seeks to keep abreast of new ideas and understandings in the field. 
_____  The teacher candidate appreciates multiple perspectives and conveys to learners how knowledge is developed 
from the vantage point of the knower. 
_____  The teacher candidate has enthusiasm for the discipline(s) he or she teaches and sees connections to everyday 
life. 
_____  The teacher candidate is committed to continuous learning and engages in professional discourse about subject 
matter. 
 
InTasc Standard 2, Student Learning 
_____  The teacher candidate appreciates individual variation within each area of development, shows respect for the 
diverse talents of all learners, and is committed to help them develop self-confidence and competence. 
_____  The teacher candidate uses students' strengths, as well as his or her own strengths, as a basis for growth, and 
errors as an opportunity for learning.  
 
InTasc Standard 3, Diverse Learners 
_____  The teacher candidate believes all students can learn at high levels and persists in the idea of helping all students 
achieve success. 
_____  The teacher candidate appreciates and values human diversity, shows respect for students' and colleagues' varied 
talents and perspectives, and is committed to the pursuit of "individually configured excellence." 
_____  The teacher candidate respects students and colleagues as individuals with differing personal and family 
backgrounds and various skills, talents, and interests. 
_____  The teacher candidate is sensitive to community and cultural norms. 
_____  The teacher candidate makes students and colleagues feel valued for their potential as people, and helps them 
value each other. 
 
InTasc Standard 4, Instructional Strategies 
_____  The teacher candidate values the development of students', and his or her own, critical thinking, independent 
problem solving, and performance capabilities. 
_____  The teacher candidate values flexibility and reciprocity as necessary for adapting instruction to his or her 
future students' responses, ideas, and needs. 
_____  The teacher candidate values the use of educational technology in the teaching and learning process. 
 
InTasc Standard 5, Learning Environment 
_____  The teacher candidate takes responsibility for establishing a positive climate in the classroom and participates 
in maintaining such a climate. 
_____  The teacher candidate understands how participation supports commitment, and is committed to the expression 
and use of democratic values. 
_____  The teacher candidate values the role of students, as well as his or her own role, in promoting learning and 
recognizes the importance of peer relationships in establishing a climate of learning. 
_____  The teacher candidate recognizes the values of intrinsic motivation to life-long growth and learning. 
_____  The teacher candidate is committed to the continuous development of individual students' abilities, as well as his 
or her own, and considers how different motivational strategies are likely to encourage this development. 
 
InTasc Standard 6, Communication 
_____  The teacher candidate recognizes the power of language for fostering self-expression, identity development, and 
learning.  
_____  The teacher candidate values many ways in which people seek to communicate and encourages many modes of 
communication. 
_____  The teacher candidate appreciates the cultural dimensions of communication, responds appropriately, and seeks to 
foster culturally sensitive communication. 
_____  The teacher candidate possesses acceptable writing skills and appears capable of fostering acceptable writing skills 
in students. 
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_____  The teacher candidate possesses acceptable reading skills and appears capable of fostering acceptable reading 
skills in students. 
_____  The teacher candidate possesses acceptable speaking skills and appears capable of fostering acceptable speaking 
skills in students. 
_____  The teacher candidate possesses acceptable listening skills and appears capable of fostering acceptable listening 
skills in students. 
 
InTasc Standard 7, Planning Instruction 
_____  The teacher candidate values both long-term and short-term planning. 
_____  The teacher candidate believes that plans must always be open to adjustment and revision. 
_____  The teacher candidate values planning as a collegial activity. 
 
InTasc Standard 8, Assessment 
_____  The teacher candidate sees ongoing assessment as essential to instruction and recognizes that many different 
assessment strategies, accurately used, are necessary for monitoring/promoting learning. 
_____  The teacher candidate is committed to using assessment to identify learning strengths and promote intellectual 
growth. 
 
InTasc Standard 9,  Reflection and Professional Development 
_____  The teacher candidate values critical thinking and self-directed learning as habits of mind. 
_____  The teacher candidate is committed to reflection, assessment, and learning as an ongoing process. 
_____  The teacher candidate is willing to give and receive help. 
_____  The teacher candidate is committed to seeking out, developing, and continually refining practices that address 
the individual needs of his or her future students. 
_____  The teacher candidate recognizes his or her professional responsibility for engaging in and supporting 
appropriate professional practices for self and colleagues. 
 
InTasc Standard 10, Collaboration, Ethics, and Relationships 
_____  The teacher candidate appears capable of appreciating the importance of all aspects of a student's experience. 
_____  The teacher candidate is concerned about all aspects of a student's well-being (cognitive, emotional, social, 
and physical), and is alert to signs of difficulties. 
_____  The teacher candidate appears capable of respecting the privacy of students and confidentiality of information. 
_____  The teacher candidate appears capable of consulting with others regarding the education/well-being of  students.  
_____  The teacher candidate appears capable of working with other professionals.  
 
Rocky Mountain College Standard 11: "Withitness"/Intrapersonal Skills 
_____  The teacher candidate stays alert and on-task during class and monitors his or her own pace and rhythm 
throughout the duration of classroom events. 
_____  The teacher candidate anticipates his or her own off-task behavior and prevents it. 
_____  The teacher candidate is not an "amiable non-entity"— a student who has learned to hide behind apparent 
attentive and cooperative behavior to escape engagement or to mask skill or knowledge problems. 
 
Rocky Mountain College Standard 12: Work Ethic 
_____  The teacher candidate spends an appropriate amount of time outside of school to prepare for class; does not 
come unprepared; does not make excuses for missing or flawed work; does his or her own original work; and does not 
miss class unless absolutely necessary. 
_____ The teacher candidate acts independently and demonstrates accountability, reliability, and sound judgment. 
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Dispositions Letter 
 

In the event that a teacher candidate's suitability 
for the teaching profession comes into question, the following letter, 

with various modifications, may be sent to that candidate. 
 

_____________________________________________________________________________________ 
 

 
(Course(s) if pertinent, and semester) 
 
 
 
Dear ____________________, 
 
 
Please find under cover a copy of the 12 Teacher Candidates' Dispositions which are also listed 
in your copy of the education department handbook.  Individual items have been marked with 
a "W" indicating weakness(es) in a particular category or categories. 
 
The education faculty wish to inform you…(information pertinent to the individual case will 
follow.  A clear indication of an upcoming course of action on the part of the student and/or the 
faculty involved will be described.) 
 
 
We, the faculty of  Rocky Mountain College's education department, are dedicated to turning out 
the best teachers we possibly can.  We believe it is important to apprize you periodically about 
potential areas of concern as they may arise.  At every stage of your education, faculty members 
are ready to offer assistance if you need it.  Do not hesitate to follow up on this letter by asking 
clarifying questions or requesting help.  All of your professors stand ready to support you in your 
quest to teach. 
 
 
Cordially, 
 
 
 
____________________________________________________ 
Name(s) of the member(s) of the teacher education committee 
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CAEP Standards 
 
July 1, 2013, marked the de facto consolidation of the National Council for Accreditation of 
Teacher Education (NCATE) and the Teacher Education Accreditation Council (TEAC), making 
the Council for the Accreditation of Educator Preparation (CAEP) the new, sole specialized 
accreditor for educator preparation. 

• Standard 1: Content and Pedagogical Knowledge  

The provider ensures that candidates develop a deep understanding of the critical 
concepts and principles of their discipline and, by completion, are able to use discipline-
specific practices flexibly to advance the learning of all students toward attainment of 
college- and career-readiness standards. 

• Standard 2: Clinical Partnerships and Practice  

The provider ensures that effective partnerships and high-quality clinical practice are 
central to preparation so that candidates develop the knowledge, skills, and professional 
dispositions necessary to demonstrate positive impact on all P-12 students’ learning and 
development. 

• Standard 3: Candidate Quality, Recruitment, and Selectivity  

The provider demonstrates that the quality of candidates is a continuing and purposeful part of its 
responsibility from recruitment, at admission, through the progression of courses and clinical 
experiences, and to decisions that completers are prepared to teach effectively and are 
recommended for certification. The provider demonstrates that development of candidate quality is 
the goal of educator preparation in all phases of the program. This process is ultimately 
determined by a program’s meeting of Standard 4.  

• Standard 4: Program Impact  

The provider demonstrates the impact of its completers on P-12 student learning and 
development, classroom instruction, and schools, and the satisfaction of its completers 
with the relevance and effectiveness of their preparation. 

• Standard 5: Provider Quality Assurance and Continuous Improvement  

The provider maintains a quality assurance system comprised of valid data from multiple 
measures, including evidence of candidates’ and completers’ positive impact on P-12 
student learning and development. The provider supports continuous improvement that is 
sustained and evidence-based, and that evaluates the effectiveness of its completers. The 
provider uses the results of inquiry and data collection to establish priorities, enhance 
program elements and capacity, and test innovations to improve completers’ impact on P-
12 student learning and development. 
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Program Basics for Admittance to Teacher Education Program 
 

1. Communication:  Communication competencies are demonstrated by using the 
appropriate grammar (syntax, inflection, and word choice) in oral communication, 
speaking distinctly and with confidence; and using correct spelling, standard English 
language mechanics, and meaningful word choice in written expression.  Further, 
communication with students and families is demonstrated by sensitivity to the situation 
and family circumstances of the students. 

 
2. Intellectual (conceptual, integrative, and quantitative) ability for problem solving and 

effective teaching:  The student must have the cognitive abilities necessary to master 
relevant content in subjects commonly taught in K-12 schools and pedagogical principles 
and their application in field settings at a level deemed appropriate by the faculty.  These 
skills may be described as the ability to comprehend, memorize, analyze, and synthesize 
material.  Students must be able to develop reasoning and decision-making skills 
appropriate to the practice of teaching. 
 

3. The professional, behavioral, dispositional, and social aspects of the performance of the 
teacher:  These skills and abilities may be described, in part, as the ability to think 
critically, to reflect deeply, to both give and receive help, and to continually refine those 
practices that address the individual needs of future students.  See the "Rocky Mountain 
College Teacher Candidates' Dispositions" portion of this handbook for further 
information. 
 

REQUIRED GPA INFORMATION 
 

1. Students who fail to maintain a minimum 3.0 GPA should consult with their advisor to discuss 
a non-licensure education major, a conditional contract, or the option of an alternate major. 
 

2. Non-licensure education majors will take all required education courses except for EDC 
452/453/454 (student teaching) and EDC 490 (student teaching seminar), plus an internship, 
the credits to be determined by education faculty.  Non-licensure education majors will receive 
a bachelor’s degree but will not be eligible to teach in an accredited public school.   

 
3. If, after failing to maintain a minimum 3.0 GPA, a student subsequently achieves an overall 

GPA of 3.0 or higher prior to the student teaching semester, that student may register for EDC 
453/453/454 and EDC 490 and thereby may become eligible for a public school teaching 
license. 

 
 

FINGERPRINTS/BACKGROUND CHECK 
 

 
Students must submit a federal background check, including a full set of fingerprints, to the 
Department of Justice, every year.  See your advisor for assistance. 
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Teacher Education Program Application Process 
 
Students majoring in elementary, secondary, or K-12 education at Rocky Mountain College must be admitted to the teacher 
education program.  Before applying, students must complete all portions of the Rocky Mountain College teacher education 
admission form; this process includes an interview with the teacher education committee and a supervised writing exam 
(see advisor or) to set up the interview and writing exam).  Once admitted to the program, students must successfully 
complete the coursework for their major, major/minor, and/or education areas as specified in the catalog dated the year they 
entered the College.  The following standards must also be met and maintained: 
 

• Overall GPA of 3.0 
• Grade of C or better in all required education courses 
• Demonstrably responsible attitude toward professional growth during all College work in progress.  See 

"Rocky Mountain College Teacher Candidates' Dispositions" in this handbook. 
 

The teacher education committee tracks student progress and may place on probation or suspend students from the program 
who fail to maintain its standards.  Students will be provided with reasons for the probation or suspension, and appeals may 
be made to the teacher education committee and/or the academic vice president. 
 

 
When should I apply? 

Students are ready to apply to the teacher education program 
when they have completed (or are currently enrolled in) 

 

ENG 119; PSY 205 OR PSY 206; EDC 202; and EDC 291E/S. 
 

 
Field Experience (291S/E and 391S/E) 

 
1. The field experience supervisor initiates the placement process by examining rosters for practicum students and 

arranging for placement.  If a local placement appears to be unavailable, contact will be made with other school districts 
to seek placement.   

2. Complete a federal background check, including a full set of fingerprints; your practicum professor will supply 
you with these materials.  If a report indicates a criminal record, the report will be taken to the teacher education 
committee for review.  If a recommendation is made to deny the student admission to a field experience, that student will 
be notified in writing.  Appeals may be made to the teacher education committee and/or the academic vice president. 

3. After placement has been finalized, the field experience supervisor will contact the mentoring teacher confirming each 
placement in advance of the student's start date. 

4. After contact has been made, the field experience supervisor will ask each practicum student to contact his or her 
mentoring teacher in order to set up a meeting with the mentoring teacher. 

5. Practicum students will be observed several times at the discretion of the field experience supervisor.  
  

Admission to the Teacher Education Program 
 
1. Fill out the teacher education admission form in your education department handbook and return it to  the advisor. 
2. If the next step has not already been done, then complete a federal background check, including a full set of 

fingerprints. Your advisor will supply you with these materials.  If a report indicates a criminal record, the report will be 
taken to the teacher education committee for review.  If a recommendation is made to deny the student admission to the 
teacher education program, that student will be notified in writing.  Appeals may be made to the teacher education 
committee and/or the academic vice president. 
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ROCKY MOUNTAIN COLLEGE 
Teacher Education Admission Form 

 
Name____________________________________________________________________________ 
Address__________________________________________________________________________ 
Telephone/email___________________________________________________________________ 
 
A federal background check, including a full set of fingerprints on file? Yes ____     No ____ 
 
Score on Writing Exam:                   1  2  3  4  5 
 
Interview:         Pass ____  Fail ____  
 
 
PREREQUISITE COURSES FOR ENTRY INTO THE TEACHER EDUCATION PROGRAM 
 
 
 

Course # Course Name Semester 
Completed Grade 

ENG 119 
 

First Year Writing 
 

  

EDC 202 
 

Foundations of Education 
 

  

PSY 205 
for elementary 

majors 
   ___________ 

 
PSY 206 

for secondary 
majors 

___________ 
 

K-12 majors: 
please consult with 

your advisor 
 

 
Human Development I 

(PSY 205) 
 

or 
 

 
Human Development II 

(PSY 206) 
 

  

EDC 291E or S 
 

Sophomore Field 
Practicum 

 
  

 
An overall minimum GPA of 3.0 is required: Current Overall/Cumulative GPA  _____ 

 
 

ADVISOR’S SIGNATURE __________________________________
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The Supervised Writing Exam 
 
 

This hour-long supervised writing exam is one of several criteria required for admission to the 
teacher education program at Rocky Mountain College.   If you score below a 3, you will be 
required to avail yourself of opportunities for remediation before being allowed another 
chance to take the exam.  Major evaluation criteria are on the following page. 
 
          
DIRECTIONS: 
 
 
l You are allowed access to a word processor, this sheet of guidelines, and the rubric on the 

following page, but nothing else. 
l You will be timed, and when your hour is up, you must stop writing. 
l A good plan might be to read the prompt you will be provided as you arrive for your 

exam, make an outline, type a draft, and if there is time remaining, rewrite for error 
correction.  You will not be graded down for spelling errors.   

l Double-space your exam; consider two full pages as a general length guideline.   
l You may ask for clarification of the prompt you will be provided as you arrive for your 

exam before you begin to write, but no feedback will be provided as you are writing.   
l When you are finished, speak with the faculty person supervising your exam for 

directions about how and where to save your exam (e.g., to the desktop, to a flash drive, 
etc.). 

l Take a look at the evaluation criteria before you begin to write, and refer back to those 
criteria as you need to in order to stay on track. 

 
 
EVALUATION: 
 
 
5 = Exceptionally competent 
4 = Competent 
3 = Adequate 
 
 
(A score below a 3 makes a candidate ineligible for acceptance into the teacher education 
program) 
 
1, 2 = Not Acceptable: remediation required 
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Rubric for Evaluating Your Supervised Writing Exam 
 
Your writing exam will be read and scored by two or more different scorers. If the scorers disagree by one point, another reader will 
be brought in to resolve the difference.  Your essay will have your name covered to ensure fairness during these readings.  The exam 
is scored using the rubric below. 
 

 
   STANDARDS 
 
   TRAITS 
 
 

5 
Exceptionally Competent, Clear, 

Creative; 
"Model" Work 

4 
Competent, 

Clear, Creative 
 

3 
Adequately Complete and 

Clear; 
Inconsistent 

THINKING, 
IDEAS and CONTENT 

Includes all required elements of content. 
States a clear thesis and a supports it with 

strong points. Develops support thoughtfully 
and thoroughly, with a depth of thought 

beyond the superficial and obvious, and with 
relevant details. All content is focused. on-task, 

and generates interest.  Thesis is explicit or 
clearly identifiable. 

Includes all required elements of content. 
States and supports a definite thesis with 
main ideas that support it well. Support is 

relevant, and details are well chosen.  
Demonstrates capable understanding and 
credible development of ideas to some 

depth.  The writing is mostly focused and 
generates interest. Thesis is clearly 

identifiable. 

May lack required elements of content. 
Implies a purpose/point but develops and 

supports it only generally.  Demonstrates an 
adequate, though not deep or thorough, 

development of ideas.  Relies on summary, 
provides minimal support, repeats ideas.  

Reader easily understands main ideas, but it 
does not hold the reader's interest.  Thesis is 

assumed. 

ORGANIZATION 

Develops an effective and compelling 
introduction, conclusion, and body paragraphs 

with all necessary parts.  Uses transitions to 
introduce and connect paragraphs/ideas that  
are supported with explanation, elaboration 

and examples. 

Utilizes the three-part structure well, and all 
parts are organized clearly, coherently, and 
for engagement by the reader.  Ideas are 

stated and supported reasonably thoroughly, 
clearly, and in paragraph form, but 
transitions are used inconsistently. 

Includes introduction, body, and conclusion 
but may not have developed all parts well or 
sequenced ideas effectively.  Reliance is on 

5-paragraph format. Paragraphs are 
apparent but only modestly developed. 

VOICE 

Exudes a definite sense of the writer's 
commitment. Voice is committed, sincere, and 
authentic; lively and enthusiastic, and personal 

or formal as appropriate to audience and 
purpose.  Conscious of audience and purpose. 

Exudes only glimpses of the writer , but 
projects a writer's voice which is committed 

and sincere.  The point of view may shift 
with the writer's uncertainly of closeness to 

the audience and purpose of the essay. 

Exudes little or no personal voice or sense of 
writer commitment.   Voice is lacking, 

distant, or contrived/ forced.  Little sense of 
"person" at all; the writer seems disengaged 

from his or her own ideas. 

WORD CHOICE 

Uses vocabulary that is expressive and at a 
college level.  Chooses natural, not convoluted, 
language that demonstrates a rich, professional, 
and mature vocabulary appropriate to purpose. 
Words are chosen precisely. The essay is free 

of slang and colloquialisms. 

Uses words that convey the message but 
that represent a more functional rather than 
expressive approach to vocabulary.  May 

rely on repeating wording from other 
sources. Words convey the message but 

may be lackluster. The essay is free of slang 
and colloquialisms. 

Uses language that is monotonous or flat.  
There may be reliance on ordinary or 

repeated words and not enough professional 
vocabulary demonstrated correctly.  Slang, 

colloquialisms, or convoluted wording 
detracts from the effect of the essay. 

SENTENCE 
CLARITY and 

FLUENCY 

Writes in clear, direct sentences in a variety of 
lengths and patterns.  Ideas flow smoothly and 

logically between and within paragraphs 
allowing for fluent, easy, smooth reading.  

Avoids sentence errors such as fragments and 
run-ons.  Sentences are well-crafted and add to 

expressive reading. 

Writes in clear and direct sentences with 
some variety of style. Lengths and patterns 
may occasionally be repetitive or indicate 

heavy reliance on simple sentence structure. 
Avoids sentence errors such as fragments or 
run-ons.  Sentences are carefully crafted and 

make the reading enjoyable. 
 

Sentences are mechanical rather than fluid, 
or flawed with comma splices or fragments 

frequently enough to cause confusion or 
disjointed flow.   Reading may be 

choppy/rambling.  Awkward wording 
interrupts flow and enjoyment.  Sentence 

patterns may be monotonous. 

CONVENTIONS 

All conventions of standard written English 
have been observed and controlled. Only 

insignificant errors in spelling, capitalization, 
punctuation, grammar, usage are evidenced.  

Format/citation is appropriate to the 
assignment both in content and style. 

Presentation is flawless. 

Uses conventions of standard written 
English. Occasional or minor errors may 

cause pause, but do not detract from 
message or purpose.  Format/citations is 

appropriate to the assignment. Presentation 
is flawless. 

Demonstrates limited control of standard 
conventions and may have neglected 

proofreading.  Errors are frequent or severe 
enough to cause confusion, distrust, or 

negative reflection on the writer's purpose.  
Presentation may be flawed. 
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Preparing for your Interview 
for Admission into the Education Department 

 
 

 
The teacher education committee interview is intended to allow members 
of the education faculty to learn about you as a person and as a potential 
teacher.  The interview also gives you the opportunity to meet the 
committee and to gain some valuable interviewing experience in an 
educational setting.  Prior to the interview, the following interview tips.   
 
 
If you have questions, see your advisor. 

 
 
• Be on time or early for your interview 
• Dress professionally  
• Make eye contact with every member of the committee during your 

interview 
• Speak clearly and use correct grammar 
• Answer the questions to the best of your ability; be clear and concise 
• Relax and enjoy the conversation 

 
 

INSTRUCTIONAL PRESENTATION: 
 
As part of your interview, you will prepare and present a five minute 
instructional lesson.  Consult with your academic advisor for 
information about this brief presentation. You will receive feedback 
from your advisor about your interview, your lesson and your writing 
exam.   
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Part II:  Student Teaching 
 
 

 
 

 
 
 
 

 
 
 



Handbook Updated February 2017 21 

STUDENT TEACHING INFORMATION 
 
 
1. After students have completed all of the teacher education program requirements and all other requirements 

for graduation, they may apply for a student teaching placement by completing the requirements on the 
application for student teaching form.  Return the application form, the statement of teaching philosophy, and 
a current unofficial transcript to  the advisor.   

 
2. Personnel in the office of student records will conduct a graduation check prior to placement for student 

teaching.  However, students should make an appointment with their advisor well in advance of filling out 
the application for student teaching to do an informal, non-binding graduation check.  It is not uncommon for 
students to apply to student teach only to discover that they're missing coursework.  It is not possible to 
student teach before all coursework is passed and completed, with the exception of  EDC 490S/E and the 
accompanying seminar (EDC 452/453/454).  Exceptions are rare, so be proactive.  Make sure ALL 
coursework is passed and completed.  

 
3. Fill out and mail in your federal background check, including a full set of your fingerprints, which can 

be picked up from the advisor.  If a student's federal background check indicates a criminal record, the report 
will be taken to the teacher education committee for review.  If a recommendation is made to deny the 
student to opportunity to student teach, that student will be notified in writing.  Appeals may be presented to 
the academic vice president. 

 
4. The application form, the statement of teaching philosophy, and the student's transcript will be retained by  

the advisor. At this point, the placement process will be initiated. If a local placement appears to be 
unavailable, contact will be made with other school districts to seek placement.   

 
5. After placement has been finalized, the advisor will make a copy of the student's application, philosophy 

statement, and transcript and will provide these documents to the mentoring teacher.  A three-way, in-person  
meeting with the mentoring teacher, the advisor, and the student will be arranged with assistance from the 
student’s advisor. 

 
6. All pertinent materials are retained by the education department and become part of its database.   
 
7. Student teachers will be regularly observed and formally evaluated by  the advisor. 
 
8. If a student wishes to student teach while participating in a college-sanctioned extra-curricular activity, prior 

approval of the teacher education committee is required.  That approval will only be given in extraordinary 
circumstances.  Petition to student teach while participating in a college-sanctioned activity must be made at 
least one full semester in advance of the anticipated student teaching semester. 

 
9.  
 

 

DEADLINE TO APPLY FOR FALL STUDENT TEACHING IS MID-MARCH 
DEADLINE TO APPLY FOR SPRING STUDENT TEACHING IS MID-OCTOBER 

 
 
 
 
 

 
CHECK WITH YOUR ADVISOR & LOOK FOR ANNOUNCEMENTS IN TYLER HALL 
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Application for Student Teaching 
 

Name _____________________________Permanent Address:____________________________________________ 
Telephone number:________________  Email address_________________________Overall/Cumulative GPA _____   
 
SECONDARY Education Courses Completed/Grade received: 
_____   EDC 291S  Sophomore Practicum 
_____   EDC 302  Educational Psychology 
_____   EDC 310  Classroom Management 
_____   EDC 330  Introduction to Teaching Exceptional Learners 
_____   EDC 336  Educational Technology 
_____   EDC 353  Teaching Reading and Writing in the Content Areas 
_____   EDC 365  American Indian Education 
_____   EDC 370  Issues Concerning Student Health and Safety 
_____   EDC 376  Writing Process K-12 
_____   EDC 391S  Junior Field Experience 
_____   EDC 402  Curriculum and Pedagogy 
_____   EDC 427  Standards, Instruction, and Student Assessment 
_____   CONTENT AREA 420/422 Senior Methods Course  
 
K-12 Education Courses Completed/Currently in the Process of Completion/Grade received: 
_____   EDC 291S or E  Sophomore Practicum 
_____   EDC 302  Educational Psychology 
_____   EDC 310  Classroom Management 
_____   EDC 330  Introduction to Teaching Exceptional Learners 
_____   EDC 336  Educational Technology 
_____   EDC 353  Teaching Reading and Writing in the Content Areas 
_____   EDC 365  American Indian Education 
_____   EDC 370  Issues Concerning Student Health and Safety 
_____   EDC 376  Writing Process K-12 
_____   EDC 391S or E Junior Field Experience (K-12 majors must take one elementary and one secondary practicum) 
_____   EDC 402  Curriculum and Pedagogy 
_____   EDC 427  Standards, Instruction, and Student Assessment 
_____   CONTENT AREA 420/422  Senior Methods Course (Note: Music ed. majors exempt) 
 
ELEMENTARY Education Courses Completed/Grade received: 
_____   EDC 291S or E  Sophomore Practicum 
_____   EDC 302  Educational Psychology 
_____   EDC 310  Classroom Management 
_____   EDC 330  Introduction to Teaching Exceptional Learners 
_____   EDC 336  Educational Technology 
_____   EDC 365  American Indian Education 
_____   EDC 370  Issues Concerning Student Health and Safety 
_____   EDC 376  Writing Process K-12 
_____   EDC 391E  Practicum 
_____   EDC 349  Methods and Materials: Teaching Mathematics in the Elementary School 
_____   EDC 350  Methods and Materials: Teaching Reading and Language Arts in the Elementary School 
_____   EDC 355  Methods and Materials: Teaching Social Studies in the Elementary School 
_____   EDC 356  Methods and Materials: Teaching Science in the Elementary School 
_____   EDC 360  Children's Literature 
_____   EDC 402  Curriculum and Pedagogy 
_____   EDC 427  Standards, Instruction, and Student Assessment 
 
 
 
 
INCLUDE YOUR TEACHING PHILOSOPHY AND AN UNOFFICIAL COPYOF YOUR TRANSCRIPT WITH THIS APPLICATION. 
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Out-of-Area Student Teaching Placement 
 
Out-of-area student teaching placements (defined loosely as "that distance which a Rocky supervisor can reasonably drive in 
order to visit/observe a student teacher a satisfactory number of times over the course of a semester") may be considered in 
unique circumstances.  Financial need or personal reasons not deemed crucial by the teacher education committee WILL 
NOT  be considered  sufficient to grant an out-of-area placement.  Since you chose Rocky Mountain College for your 
education program, it has always been expected that you would complete your program here. Therefore, before you request 
an out-of-area placement, you must address several concerns:   
 

NOTE:  Under no circumstances are you allowed to make your own arrangements for student teaching 
 
 
1. You must begin the out-of-area student teaching application process one semester previous to your desired student 

teaching semester and have a 3.0 GPA at the time of your initial request. 
 
1. You must arrange for a written recommendation from your advisor attesting to your ability to take on the added 

responsibilities of student teaching out of the area. 
 
2. Your advisor will then contact the school and request a placement, specifying content area(s) and preferred grade 

level(s).  Your request will be considered and a suitable placement in that school discussed.  Do not make these contacts 
yourself. 

 
3. In the event that your placement is tentatively accepted, it will then be your responsibility to find a local supervisor in 

the area where you will be student teaching who will act in the capacity of your Rocky Mountain College supervisor and 
who meets with the approval of your Rocky supervisor.  This individual may be the principal of your intended school or 
a professor at a local college or university, for example, who has performed such supervisory duties previously.  Your 
placement will not be finalized until such supervision has been satisfactorily arranged. 

 
4. You will be required to pay an additional fee to this out-of-area supervisor (normally $250) plus a negotiable fee to cover 

possible videotaping and/or travel costs.   If these fees are not paid in advance, you will not receive a grade for student 
teaching and will thus not be a candidate for licensure. 

 
5. If your out-of-area placement is confirmed, you must fulfill your student teaching obligation during the semester the 

placement has been made or forfeit your student teaching until the subsequent semester. In other words, if you contract to 
student teach fall semester, but your circumstances change such that you cannot student teach fall semester, you may not 
be placed locally for that fall semester and must wait until the following spring semester to do your student teaching. 

 
6. You may not teach in a school where your children attend, from which you have graduated, or where a relative attends or 

is employed; nor may you take courses beyond the required 12 credits during your student teaching semester. 
 

 
 

IF ANY OF THESE STEPS ARE NOT ADHERED TO OR ARE OMITTED, 
YOUR APPLICATION PROCESS WILL IMMEDIATELY CEASE.  
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Part III: Licensure 
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License Application 

 

ü During EDC490S/E (student teaching), you will be helped through the licensing 
process. 
 
 

 
ü The Montana license application can be found on the Office of Publication Instruction's 

website:  http://www.opi.mt.gov/Cert/index.html#gpm1_2.  Please complete the paper 
application and send it with the appropriate fee and any related documents to the Office 
of Public Instruction.  A copy of the completed application should be sent to the Student 
Records Office Attn:  Licensure.   
 

 
 

ü Dr. Stevie Schmitz, Rocky Mountain College's licensing officer, must have a copy of 
your license application, your Praxis score, and your student teaching evaluation in order 
to process your license recommendation.  Your advisor will assign the points received for 
your student teaching evaluation and your Praxis score.  The office of student records 
will verify the points received for your content coursework GPA.  Please review the 
Montana Assessment for Content Knowledge page which follows for the required points 
for licensure.   
 
 

ü In order to be licensed in other states, please review that state’s requirements carefully, 
fill out the appropriate forms, and take them to Dr. Stevie Schmitz in the office of student 
records. 
 

 
 

ü Questions regarding licensure should be addressed to Dr. Stevie Schmitz at 406-657-
1134. 
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Elementary Education Content Course Work GPA 
 
Rocky Mountain College students must submit the following form to acquire a general education 
coursework GPA.  This form must be completed and submitted to the appropriate advisor before the 
completion of student teaching.  Students must select a minimum of 30 course credits from the following 
categories: math, writing, natural sciences, HHP, fine arts, and humanities/social sciences.  Students may 
not select pass/fail courses, as they cannot be calculated as part of the GPA. These courses are listed on 
the general education advising form.  Only two courses may be selected from any one category.   
 
Students need to complete the following information: 
 
Student Name: __________________________  (Local) Address:________________________________ 
 
Phone:____________      Student teaching will be completed: semester__________  Year________ 
 

Course Number General Education 
Category (Listed above) 

Number of 
Credits 

Final grade received 
for the course 

Example: ENG 119 Writing 3 A 
    
    
    
    
    
    
    
    
    
    
    

 
Student Signature:____________________________  Advisor Signature:_______________________ 
Date of Signature:____________________________ Date of Signature:________________________ 
  
Following submittal of this form to the appropriate advisor, the form will sent to Rocky Mountain 
College’s office of student records to calculate the 30 credit GPA.   
 
To be completed at the office of student records:  
 
30 Credit GPA__________________________ 
 
Signature:_______________________________ 
 
Date:________ 
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Montana Assessment for Content Knowledge 
Montana Assessment for Content Knowledge Verification: Educator Candidates 

Updated September 2016 
 

 
Beginning in the spring of 2016, teacher candidates completing an accredited Educator Preparation 
Provider (EPP) program in Montana must meet the minimum content knowledge requirements described 
below to be recommended for licensure/endorsement. This policy is the result of ongoing dialogue and 
consensus between the Montana Office of Public Instruction (OPI) and Montana EPPs. This practice 
ensures consistency across state programs. Montana Board of Public Education accredited schools must 
employ teachers with an active Montana license and assign those teachers to teach classes in their 
endorsed subject area(s).  

 
Montana Assessment of Content Knowledge Verification 

 

Teacher candidates must earn at least 7 points on the Montana Assessment of Content Knowledge prior to 
recommendation for licensure/endorsement by an accredited Montana EPP. The possible range for the 
Content Knowledge Score (CKS) is 0-10.  Teacher candidates earning fewer than 7 CKS points or who 
score zero on any of the three rubric components shall not be recommended for licensure/endorsement. 
For candidates receiving a score of 1* on rubric components 1, 2, or 3, each Montana EPP will conduct a 
further individualized review of the candidate’s content knowledge and teaching skills, based on 
established policy, to ensure that the candidate merits recommendation for licensure/endorsement. 
 
1. Assessment of Content Knowledge Coursework GPA 

The range for awarding points is 0-4 and will be calculated as follows: 
 

GPA Points 
3.50 – 4.00 4 
3.00 – 3.49 3 
2.65 – 2.99 2 
2.00 – 2.64   1* 
Below 2.00 0 
 

2. Assessment of Content Knowledge Demonstrated During Student Teaching/ Clinical Practice 
 The range for awarding points is 0-3 and will be calculated as follows: 

 
Descriptor Points 

Knowledge is Advanced 3  
Knowledge is Proficient 2  
Knowledge is Basic   1* 
Knowledge is Insufficient 0 

 
Note: The assessment is completed by a cooperating teacher, college or university supervisor, or 
faculty member.  
 

3. Assessment of Content Knowledge on appropriate Praxis Subject Assessments 
The range for awarding points is 0-3 and will be calculated as follows: 

 
 
 
 

 

Score Range Points 
Meets/Exceeds MT score 3 
At least 90 % of MT score  2 
At least 80 % of MT score  1* 
Below 80 % of MT score 0 
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Praxis II Content Tests 2017 
 

ART	
	

BIOLOGY	
	

BUSINESS	EDUCATION	
	

CHEMISTRY	
(5134)	

	
(5235)	

	
(5101)	

	
(5245)	

			Score	Range	 Points	
	

			Score	Range	 Points	
	

			Score	Range	 Points	
	

			Score	Range	 Points	
158	-	200	 3	

	
151	-	200	 3	

	
154	-	200	 3	

	
149	-	200	 3	

142-157	 2	
	

136-150	 2	
	

139-153	 2	
	

134-148	 2	
126-141	 		1*	

	
121-135	 		1*	

	
123-138	 		1*	

	
119-133	 		1*	

<126	 0	
	

<121	 0	
	

<123	 0	
	

<119	 0	
EARTH	SCIENCE	

	
EARLY	CHILDHOOD		

	
ECONOMICS	

	
ELEMENTARY	EDUCATION	

(5571)	
	

	EDUCATION	(5025)	
	

(5911)	
	

(5018)	
			Score	Range	 Points	

	
			Score	Range	 Points	

	
			Score	Range	 Points	

	
			Score	Range	 Points	

151	-	200	 3	
	

156	-	200	 3	
	

150	-	200	 3	
	

163	-	200	 3	
136-150	 2	

	
140-155	 2	

	
135-149	 2	

	
147-162	 2	

121-135	 		1*	
	

125-139	 		1*	
	

120-134	 		1*	
	

130-146	 		1*	
<121	 0	

	
<125	 0	

	
<120	 0	

	
<130	 0	

ENGLISH	LANGUAGE	ARTS	
	

FRENCH	
		

GENERAL	SCIENCE			 		 GENERAL	SOCIAL	STUDIES		
(5038)	

	
(5174)	 (5435)	 		 (5081)	

			Score	Range	 Points	
	

			Score	Range	 Points	
	

			Score	Range	 Points	
	

			Score	Range	 Points	
167	-	200	 3	

	
162	-	200	 3	

	
152	-	200	 3	

	
155	-	200	 3	

150-166	 2	
	

146-161	 2	
	

137	-	151	 2	
	

140	-154	 2	
134-149	 		1*	

	
130-145	 		1*	

	
122-136	 		1*	

	
124-139	 		1*	

<134	 0	
	

<130	 0	
	

<122	 0	
	

<124	 0	
GEOGRAPHY	

	
GERMAN	

	
GOVERNMENT	

	
HEALTH	AND	PHYSICAL	

(5921)	
	

(5183)	
	

(5931)	
	

ENHANCEMENT	(5857)	
			Score	Range	 Points	

	
			Score	Range	 Points	

	
			Score	Range	 Points	

	
			Score	Range	 Points	

155	-	200	 3	
	

163	-	200	 3	
	

149	-	200	 3	
	

155	-	200	 3	
140-154	 2	

	
147-162	 2	

	
134-148	 2	

	
140-154	 2	

124-139	 		1*	
	

130-146	 		1*	
	

119-133	 		1*	
	

124-139	 		1*	
<124	 0	

	
<130	 0	

	
<119	 0	

	
<124	 0	

HISTORY	
	

MATHEMATICS	
	

MUSIC	
	

PHYSICS	
(5941)	

	
(5161)	

	
(5113)	

	
(5265)	

			Score	Range	 Points	
	

			Score	Range	 Points	
	

			Score	Range	 Points	
	

			Score	Range	 Points	
146	-	200	 3	

	
160	-	200	 3	

	
152	-	200	 3	

	
135	-	200	 3	

131-145	 2	
	

144	-	159	 2	
	

137-151	 2	
	

122-134	 2	
117-130	 		1*	

	
128	-	143	 		1*	

	
122-136	 		1*	

	
108-121	 		1*	

<117	 0	
	

<128	 0	
	

<122	 0	
	

<108	 0	
SPANISH	

	
SPECIAL	EDUCATION	

	
TEACHING	READING	

	 	 	(5195)	
	

(5354)	
	

(5204)	
	 	 				Score	Range	 Points	

	
			Score	Range	 Points	

	
			Score	Range	 Points	

	 	 	168	-	200	 3	
	

159	-	200	 3	
	

159	-	200	 3	
	 	 	151-167	 2	

	
143-158	 2	

	
143-158	 2	

	 	 	134-150	 		1*	
	

127-142	 		1*	
	

127-142	 		1*	
	 	 	

<134	 0	

	

<127	 0	
	

<127	 0	
	
	

	 	PSYCHOLOGY	
(5391)	

 

SOCIAL	STUDIES	
(5081)	

 

Family	&	Consumer	Sci.	
(5122)	

 

THEATRE	
(5641)	

Score	Range	 Points	 Score	Range Points Score	Range Points Score	Range Points 
154	-	200	 3	 155	-	200 3 148	-	200 3 148	-	200 3 
392-153	 2	 140-154 2 133-149 2 133-149 2 
123-138	 		1*	 124-139 		1* 120-132 		1* 120-132 		1* 
<123	 0	 <124 0 <119 0 <119 0 
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Reading Minor Content Course Work GPA 
 
Rocky Mountain College students must submit this form to determine a reading minor 
coursework GPA.  This form must be completed and submitted to the appropriate advisor before 
the completion of student teaching.   
 
 
Student Name: _______________________  (Local) 
Address:________________________________ 
 
Phone:____________  Student teaching will be completed: Semester  _______   Year  ________ 
 
 

 
Course Number 

 
Course Name 

 
Number of 

Credits 

 
Final 
grade 

 
EDC 305 Emergent Literacy 3  
EDC 318 Diagnostic Reading 3  
EDC 350 M/M Reading and Language Arts 4  

EDC 353 Teaching Reading/Writing in the 
Content Areas 2  

EDC 357 Reading Clinic 2  
EDC 360 Children’s Literature 3  
EDC 362 Adolescent Readers 3  
EDC 376 K-12 Process Writing  3  

 
 
Student Signature:_______________________ Advisor 
Signature:_______________________ 
 
Date of Signature:_______________________ Date of 
Signature:_______________________ 
  
  Following the submission of this form to the appropriate advisor, it will sent to the 
  office of student records to calculate the 23-credit reading minor GPA.   
 
 
To be completed by the Office of Student Records:  
 
23-Credit Reading Content Coursework GPA______ 
 
Signature:_______________________________ 
 
Date:________ 
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Montana Assessment of Content Knowledge 

Reading Endorsement 
 
Candidate Name:  ___________________________________________________  
 
Reading Minor 
Rocky Mountain College teacher candidates earning the reading endorsement shall complete the 
23-credit program of study and pass the reading PRAXIS II test (#5024). 
 
Measure 1: Reading Minor Content Coursework GPA 
The GPA of reading content coursework (23 credit hours) will be calculated prior to program completion. The 
possible range for awarding points in this component is 0-4 and will be calculated as follows: 
 

• 3.50-4.00 = 4 points 
• 3.00-3.49 = 3 points 
• 2.65-2.99 = 2 points 
• 2.00-2.64 = 1 point * 
• Below 2.00 = 0 Points 

GPA: ________    POINTS: ________ 
 
Measure 2: Content Knowledge Demonstrated During Student Teaching 
This assessment is completed by a cooperating teacher and the college supervisor. The possible 
range for awarding points in this component is 0-3 and will be calculated as follows: 
 

• Knowledge is Advanced = 3 points 
• Knowledge is Proficient = 2 points 
• Knowledge is Basic = 1 point * 
• Knowledge is Insufficient = 0 points 

                      POINTS: ________ 
 

Measure 3: Passing Score on PRAXIS II Reading Content Knowledge Test 
The possible range for awarding points in this component is 0-3 and will be calculated as follows: 
 
READING (Test #5024) 

• 159 or higher = 3 points 
• 143 – 158 = 2 points 
• 127 – 143 = 1 point * 
• Below 127 = 0 points 

    SCORE: _______    POINTS: ________ 
 

TOTAL POINTS:  _____________ / 10 
 
* A score of one (1) on any of the multiple measures will trigger an individualized review of the student's content knowledge and teaching skill by 
Rocky Mountain College's teacher education program faculty before recommending that student for licensure. 


